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PREFACE 
While it is. generally acknow.le.dged that guidance services are in"' 
dispensable at au levels of education, there is considerable concern 
as to the preparat:Lon. or educ.ational experiences required for the school 
counselor and the competencies needed to function at different levels. 
The role, function, and preparation of s~hool counselors (both elemen~ 
tary and secondary) have been extensively discussed.in the professional 
lite.rature for a considerable period, w:Lth differing opinions on prepa~ 
ration and competenci~s. 
The investigation reportec;l herein was.based.on the premise that 
counselor preparation programs.would improve if less uncertainty as.to 
need· we1;e clarified, and he>pefully, aid in 1;he direction of· counsel,lng 
toward a more clearly .defined profession. .The pTincipal objective of 
the study was to determine the ·opini~ns of counselor educators, second~ 
ary ~chool counselors, and elementary school counselors on the .needed 
educa.tic;mal expe:riences and counselor competencies for elementary and·· 
secondary school. ~<;>unselors, 
Grateful acknowle.dgement is made. of contributions to this study by 
members of the writer's graduateadviso:r;-y committee: Dr. W. Price 
Ewens, Chairman; ,and Ors. Charles E. Larsen, Harry Brobst, John 
Egermeier and Robert Brown. To Mr. Blan Sandlin, Director; Division of 
Guidan_ce ijnd Counsel!.ng,. Oklahoma State Department of Education, .and to 
the DirectQrs. of G~idance and Counseli.ng for Texa~, Missouri, Arkansas; 
and Kansas. indebted~ess is acknowle.dged for the .lists of counselors and. 
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counselor educators in their respective states. To Charles Sandman, 
Assist1nt Director, Division of Guidance and Counseling, Oklahoma State 
Department of Education, goes appreciation for his aid in arranging a 
pilot study at an area meeting of Oklahoma school counselors. 
Sincere appreciation is expressed to the writer's family, whose 
encouragement and patience helped make this study a. reality. 
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CHAPTER I 
INTRODUCTJON 
As our inclinations, so our opinions,.,-,-Goethe. 
In counselor education it see,ns there are varied inclinations with 
diversified opinions as to what competencies school counselors should 
have 4nd the educational-experiences necessary to gain these competen-
cies. Many polemic questions such as these are the concern of those 
responsible for providi_ng counselor education programs. This paper per-
tains to two questions: Should the counseling competencies .of the ele-
mentary school counselor differ from that .. of the secondary school coun-
selor?. Should the education and training experiences of the elementary 
school coul)selor be different from those of .. the secondary. school coun..:. 
selor? 
A survey of the literature; which will be considered more in detail 
in Chapter II, indicates a wide range of.opinions in regard to competen-
cies and educational experiences needed .b:y .. b.oth elementary. and second-
ary school counselors. It was these differences of opinion that promp-· 
ted this study invest_igati_ng the reactions .of counselor educators, · 
elementary·school_counselors, and secondary school counselors concern--
ing these two issues. 
An investigation by Nitzschke and Hill .1964.(1) concluded: 
1. Only forty-five of the 527 institutions in the.U. S. 
which offer at least a master'.s degree .offered a prog:r;am 
of preparation in-elementary.school guidance which was 
considered to be significantly different from their 
-
1 
preparation program in secondary sch.ool guidance. , . . 
Much remains t'o be accomplished.in.regard.to the establish-' 
ment of aims and objectives for preparation programs in. 
elementary school guidance, even in the institutions.in.,. 
volved in this study; 
2. Increased emphasis and genuine concern was and will 
continue to be given to the role of.guidance in the 
elementary school and in particular to the role'of the 
elementary school. guidance worker is to play in this 
progral,ll. 
More recent studies and papers indicate.continued emphasis on de"'" 
terminin,g role, function, competencies of .school counselors. (2-ll) 
Fitzgerald (4) notes:· There are many valuable research studies being 
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reported in.our professional journals that .relate to the ASCA·Statement 
and to the. role and functions of the scho.ol .. counselor. This research 
must be taken into consideration when counselors strive toward unifica-
tions · of their professional position. 
The basic assumption underlyi.ng this .study is that counselor edu-
cators and·school counselors, (elementary.and.secondary) will determine 
the educational experiences and competen.cies . .or behaviors needed by 
school·counselors, thus clarify .to a degree pertinent questions regard-
fog the two.issues. 
The focus of this invest_igation shall ,be on the attempt to deter-
mine the differences in educational experiences needed and·compete:ncies 
or behaviors required as determined by counselor educators and elemen-
tary and secondary school counselors. 
Importance·of the Study 
It would not be too mu.ch to say that.on th~ success or.failure of 
our guidance pr.ogram h8:ngs, in all probability, the success or failure 
of our system-of public .education. (Conant 12) 
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There is as yet no solid evidence. thaL.C.onant 's statement is valid, 
but there are· indications· that·· counseling ... a_n~··:guidance are a vital·. com-: 
ponent of :public education today and .will .b.e increasi_ngly so in the. 
ped_ag_ogical of future education. The . influence . that. guidance pr,ograms 
will eventuate· will be determined 10:rgely by the quality of counseli_ng 
and professionaltsm of those persons involved.in.the discipline, 
It is clear even to the point of.:redundancy-. that·.American society 
is in the midst of.transition that is .creati_ng different· demands upon 
our educational system, These changi_ng educational· demands create new 
requirements for couns.elors. For self.,,sur:v.ival .alone, counselors must 
constantly review~the social scene, examine.and.re.,.examine their prepa-
ration _and practice .. cwhat they are.doi_ng-and.why, with .. a willi_ngness 
and commitment to k1eep pace with the.inevitable ch0:nges~ 
In -order for counseli_ng and_ guidance itO .keep abreast, it is impera-
tive that research be conducted in the-.. area :.of .preparation and traini_ng 
to aid in determini_ng what edµcationaLexperiences .are ·.needed for 
'todays' counselors: Stewart and Warnath.(13) write: The profes,.. 
sionalization of the_ guidance field will .depend in 10:rge measure upon 
the adequacy of the research foundation ,underlyi_ng_ .. guidance practice, 
Fulmer (14), contends that perhaps the-. most .tmportant area requiri_ng 
further research is· the traini_ng of the. natio11, 's counselors. , .. , 
Efforts should be made to set up minimum.standards .of counselor edu-
cators~ Research should also attempt to .. find ;some unifying concept of 
counseli_ng as it is carried on ·in .both .academic .and .non-academic set-
t~_ngs. The traini_ng of counselors is .the most 'important aspect 
of the counseli_ng efforts;· for unless counselors are adequate to the 
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unprecedented challe.nges th~y face~ the .profession of counseUng its elf· 
will be bro.ught into disrepute~ 
Statement of Problem 
This study is an empirical investiga~ion of the educational exper-
iences and traini.ng, and the competencies .or .behaviors needed by school 
counselors, both·. elementary and secondary. .Educators, administrators, 
and concerned school counselors increasingly are evaluating the problem 
of counselor preparation and competencies ... 
The basic question arises·as to the.extent.there seems to be con-
sensus or disagreement among the counselor .educators .. and school. coun-. 
selors concerni.ng ,what are and what should .. be. the preparation of ele-
mentary and secondary school counselors. 
The purpose of this study was an attempt to .determine if there 
were significant differences in the perception.of.counselor educators, 
secondary school counselors, and elementar,y .school counselors in regard 
to educational experiences; training, .. .and . competencies or behaviors 
needed by school counselors, elementary.and.secondary.· 
The project is also des.igned to consider .the implications of the 
findings of the study to future educational.programs, to poth elemen-
tary and secondary school counselors;.and to future research in the 
area of counselor education. 
It would appear also from the.research.data.that elementary·and 
secondary school counselors.are concerned.with the problem .related to 
the didactic-:-experience. gap that seems. to .be .prevalent in everyday 
school counseUng. Hansen's (15), view is. that one would hope that the 
effects of traini.ng programs are positive ones, and yet even 
the particular orientation and emphasis ,,o.L.the_ .graduate program may 
create certain conflicts for the practicing ... school counselor" This is 
especially true if the theory learned is f ar .. ,out of tune with the 
demands of the counselor's first position,.and.\lisa versa. From a 
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study of educational experiences or training needed.and the competencies 
or behaviors required, some insight may appear. 
Description of the Population 
The popul~tion from which subjects.forthe present study were 
selected consisted of counselor educators, school counselors, elementary 
and secondary, from a five state area, including Texas, Missouri, Ark-
ansas, Kansas, and Oklahoma. The method .of systematic sampHng (16) 
was used to determine the sample, with .a .. total of 192 secondary school 
counselors, 153 elementary school counselors, .and 125 counselor edu-
cators" A total of 470 questionnaires were mailed.· The Counselor edu-
cators were divided into two groups, and_questionnaires regarding ele-
mElntary counselors were sent to .one. group; while questionnaires regard-
fog secondary counse.lors went to the. otheT .group. For identification 
purposes the counselor educators responding,to the elementary question-, 
naires are defined as counselor educators.elementary.(CEE)o Likewise, 
counselor educators secondary (CES) .are:de.f.ined.as those responding to 
the secondary counselor questionnaires._. 
The·sample was systematically selected.from.lists provided from 
the respective State Departments of Education;.Gounseling Divisions, 
Some of the lists indicated the counselors.position and the certifica-
tion they held. In cases where counselors .were counseli_ng less than 
half time, or did not hold provisional or standard certification, data 
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were rejected. The judgment.to use.only provisional or standard certi-
fied counselors who were counseHng half to full time was made in the 
interest of obtaining a more refined set of data, for it was felt that 
counselors who had had more training and were counseling at.least half 
time would make a more knowledgeable response. 
For the purposes of the present study~ four groups were compared" 
These consist of counselor educat;ors elementary (CEE), counselor .edu~ 
cator secondary (CES), secondary school counselors (SEC), and elementary 
school· counselors (EC) . · 
A total of 315 questionnatres were returned, with 25 disqualified 
because of lack of educational preparation, or holding positions where 
they were counseHng less than half time. Eight questionnaires were 
returned after the analyses were computed. Two hundred ninety question-. 
naires were accepted for the study, including 45 (65% return) counselor 
educators elementary, 33 (50% return) counselor educators secondary, 
124 (64% return) secondary school counselors, and 88 (57% return) ele-
mentary school counselors. 
Hypotheses 
There are two major areas of relationship being examined in this 
study, The first area concerns the CO!llparisons of responses of the · 
four groups concerning the educat:;ional experiences needed by school 
counselors as perceived by counselor educators and school counselors" 
The following four hypotheses delineate the comparisons investigated 
in this area: 
L There will be no significant difference in the observations 
(responses) of counselor educators elementary from that of 
counselor.educators secondary op any of the twenty-one educa-
tional experiences needed for school counselors; 
n, There will be no significant difference in the observations 
{responses) of counselor educators elementary from that of ele-
mentary school counselors on any of the twenty--one educational 
experiences needed for school counselors. 
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III. There will be no significant difference in the observations 
(responses) of counseJor educators secondary from that of second-
ary school counselors on any of the twenty-one educational experi-
ences needed for school counselors. 
IV. There will be no significant difference in the observations 
(responses) of secondary school counselors from that of elementary 
school counselors on any of the twenty .. one educational experiences 
neede<;l for school counselors. 
Hypotheses V through VIII define the comparisons of the four 
groups regarding the competencies or behayiors needed by school coun-
selors. 
V. There will be no significant difference in the observations 
(responses) of counselor educators elementary from that of coun-
selor educators secondary on any of the thirty-one competencies 
or behaviors needed by school counselors'° · 
VI. There will be no significctnt difference in the observations 
(responses) of counselor educators elementary from that of ele-
mentary school counselors on any of the thirty-one competencies 
or behaviors needed by·school counselors. 
VII. There will be no significant difference in the observations 
(responses) of counselor educators secondary from that of second-
ary·counselors on any of the thirty-one.competencies or behaviors 
needed by school counselors. 
VIII. There will be no significant difference in the.observations 
(responses) of secondary school counselors from that of elemen-
tary schooJ counselors on any of the thirty-qne competencies or 
behaviors needed by school counselors. 
Definition and Discussion of Terms 
1. Educational Experience. Includes all basic course work, practicum 
and sensitivity training. (self-confrontation and evaluation) 
2. Couns.elor Competencies or Behaviors. The understandings and skills 
required of counselors for meaningful interaction and behavioral 
changes. 
3. Elementary School Counselo:r. Counselors working 
through grade level 6, who hold provisional or standard certification 
and are counseling half time or more. 
4o Secondary School Counselor. Counselors working with grade level 9 
through 12 who hold provisional or standard certification and are coun-
seling half time or more. 
5. Counselor educators elementary. This refers to counselor educators 
responding to the questionnaire concerning elementary school counselors 
who are actively involved in counselor preparation programs. 
6, Counselor educators secondary. This refers to counselor educators 
responding to the questionnaire concerning secondary school counselors 
who are actively involved in counselor preparation programs. 
Limitations and Assumptions 
The nature of the instrument, Counselor Educational Experiences 
and Competencies has limitation. First, the Likert technique employed 
limits the precision of the response since the scale units of 1-5 do 
not necessarily carry the same measurement meaning for all suhjectso 
Second, the difficulty of choosing items that balance in weight for both 
categories, educational experiences and competencies, is obvious. 
Third, the .findings of the study are dependent on the specific items in 
the instrument" The prerogative to add items deemed necessa.ry was 
given in both categories, with inadequate response for significance, 
The nature of the population bears some limitations, Only certain 
counselor educators from universities with adequate graduate pyograms in 
counselor education were included. Only certain certified school coun-
selors, holding provisional or standard certificates, and counseling 
half time or more were included. The population from which the sample 
was taken is limited to a five state area including Texas, Missouri, 
Kansas, Arkansas and Oklahoma. 
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The invesUgator is aware of the limitations involved in the pilot 
study because of a limited s~ple. 
for the purpose of this st1,1dy it has been assumed that the instru~ 
men ts used are valid eno.ugh to be effective measures of the factors to 
be compared. The development of the insturment will be presented in 
Chapter III. It is further assumed that the subjects participating in 
this study are representative of the population of counselors from the 
five state area of Texas, Missouri, Arkansas, Kansas and Oklahoma. 
CHAPTER II 
REVIEW OF THE LITERATURE 
Introduction 
The educational and psychological literature of thepast decade 
indicate a wide ra_nge o;f opinions in ~eiard to edµcational experie11,ces 
or traini_ng needed· py school counselors, both elementary and secondary. 
Studies on counselor preparation are few, but a review of these do 
indicate varied opinions. Some of ·the earlier text in the field, Hatch 
(17) and Bernard, Zeran and Evans (18), proposed that guidance func~ 
tions in the elementary school be patterned after the services commonly 
accepted in the secondary school, 
Isaksen (19) indicated in Traini_ng and Professionalization of the 
School Counselor:. Practically everyone seems convinced that counselors 
are needed in elementary schools .. ·· However, just what they would do or 
how they will be trained is still uncertain. There seems to be _agree-
ment that the role of the counselor in an elementary school should be 
different from that of a counselor in the secondary school. There also 
seems to be _agreement that the preparation of an elementary counselor 
should not be identical to that of the secondary school counselor. 
However, there. seems to b~ no _agreement beyond that point. 
A similar opinion by Byrne (20) s_u~gests in the literature and 
speeches of the past te11 years relati_ng to. guidance functions in ele-
mentary schools there has been a statement which is typified thus: 
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"Counseli.ng. (01'. guidance) in elementary schools must not be just a copy 
of counseHng an'1:guidance services in secondary schools; it must be 
distinctive." 
This demurrer is received with head nods of .agreement. In or 
associated with this kind of statement, however, have been two defi-
ciencies. One is that some speakers or writers have not given any evi-
dence of.those elementary school counseUng or guidance procedures 
which are supported by research evidence, although most persons are 
ready to offer opinions about such. procedures. Faust (21) .agrees that 
while sporadic efforts have been made, here and there, to prepare the 
tide with descriptions of what the role a,nd function of the elementary 
school counselor sn.ould·be, no certain leadership hiiS emerged to point 
the ·.way. Only one. certainty of a~reement appears · to have been reached: . 
the elementary school counselor should not be simply an image of the 
secondiiry school counselo~. 
(;otti.ngham (22) writes that another rather basic area of dis.agree-
ment centers on the nature and characteristics of elementary school. 
guidance i;i.s differentiated from guidance at other school levels. 
Granted that. iuidance at any school leve.l has yet to produce its own 
solid foun<lation stones; nevertheles~, some authorities feel that we 
have not yet .agreed in the. guidance profession on. characteristics and 
dimensions of guidance in the elementary school, .whether it be a part 
of the total. guidance scheme or not, 
Aubrey (23) states that few theoreticians will argue that second-
ary schoo.1. guidance models and theories are applicable for elementary 
school pµpils. However, on a more practical level, many elementary 
school counselors have been trained and received all or part of their 
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actu&l experience at the secondary level, even those counselors who 
were formerly element1:1,ry teachers are often indoctdnated in secondary 
models and procedures. This wate+ing down of secondary school. guidance 
and counseling to fit the elementary school is evident in many schools. 
Aubrey feels that, instead of turn~ng to current secondary models 
for direction, elementary guidance m1.1st glean the literature of other 
disciplines for its pitch, flow, l!nd dir.ection. The danger of inade-
quately prepared counselors working with young children cannot be 
stressed enough, 
Co1.1nselor Education ~nd Preparation 
Many writers, including Hill (25), Dinkmeyer (39), Koeppe (41), 
Meeks (42), Riccio (4~). and Faust (21) are in agreement that the pre-
paration of the elementary counselors should be different from that of 
the secondary school counselors, because of the fact that they do not 
perform the same role or function as the secondary counselor. 
Nitzschke and Hill's (24) study, The Elementary School Counselor: 
Preparation and Function, conctuded: 
The criterion used to determine whether or not the pre-
paration for elementary school guidance workers was s.igni-
ficantly different from that of preparation for secondary 
school guidance workers was a decision to that effect by the 
person in charge of the program in each o;f the institutions 
involved. Based on the findings from the institutional data 
blanks used in this study, it was concluded that this cri7 
terion was an effective means of locating those institutions 
which actually do offer preparation programs in elementary 
and secondary school guidance which are significantly dif-
ferent. · · 
,, Thus, al though many ins ti tut ions were offering prepa-
ration .in the field .of elementary school guidance, rela-
tively few were offering the preparation which could be con-
sidered significantly ~ifferent from the preparation for 
secondary .schoo.1 counselors. . . 1 
In summary, it is conceivable that the future role of 
elementary school guidance will be one of greater impact 
and importance than· that at .the secondary school level. Also, 
one of the major bene:f;its tobe derived :f;rom well planned and 
well executed guidance services at the elementary school level, 
w:i,11 be to render guidance servic;es at the secondary school 
level, .and personnel .services at the college level more effi ... 
cient and' .measurably more effective. 
If such an outcome is to .eventuate, however, it is clear 
that professional organizations such as the Association For 
Counselor.Education a11,d Supervision and The American School 
Counselor .Association will need, with some dispatch,. to 
institute.means for the more rigorous study and evaluation 
of programs, designed to prepare elementary school guidance 
worke.rs. .Special lea.q.ership resp~,nsibi li ty for th.is rests 
w:ith the small .number of·universities which have developed 
and are conducting doctoral programs in elementary school 
guidance. (22) · · · 
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Hiil' ~ (25) viewpoint concerni.ng counselor .preparation is noted in 
his recommendijtions for the preparations of elementary school. coun,-
selors: 
The.prqperpreparationof elementary school counselors 
will. require some. attention in the. followii1g principles: 
· 1. That there. will be sufficient. d:i,fferentiation .of ele-
mentary school counselor education from secondary school coun-
selor educat;i.on to insure the achievement of those understand-
i.ngs aqd skills peculiarly needed in elementary schools. 
2, That there be sufficient commonality to provide mu-
tual·l.lnderstanding and concern among workers with children 
and youth .and proper developmental· emphasis. in the guidance 
programs of the various. grade levels in the school's. 
3. That preparation pr.ograms seek to balance our 
knowledge;of the day-to-day demands of school situations· 
with the most effective creative ideas so.that guidance may 
be constantly improved and. geared to meet future needs. 
4. That prepar1;1.tion pr.ograms seek to help bring into 
balance a.variety of learning experiences such as will en-
cour.age the counselor education student to_ grow in: 
(1) Theoretical knowledge, breadth of under-
standing. · 
(2) Skill, know how, . tested by carefully 
supervised.practicum experiences covering the 
whole range of job requ:i,rements . 
. (3) . Self-understanding and personal fitness, 
the.kind of maturing we may well expect of adult.s 
of sound mental he.al th. · · · · 
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In a memorandum to ACES members, the sub-committee on Preparation 
of Elementary School Counselors made this report: Reactions from ele-
mentary school counselors and their principals clearly indicate that the 
Secondary Standards for Counselor Education in the Preparation of Sec-
ondary School Counselors can be readily adapted for use with elementary 
school counselors. Though they indicated that the elementary school 
counselor's work differs from present practices in secondary school 
counseling, there is a commori. core of preparation which both need .. 
Fin~lly we hope that every member of ACES will read these standards 
carefully . . ' . keeping in mind these three points: 
1. Diversity in the preparation of elementary school coun-
selors should be encouraged. There is not sufficient 
evidence or ex:perience at this time to support any single 
definition of the elementary school counselor's role. 
2. To the extent that it is possible a common core of 
courses should be developed for the preparation of 
counselors. 
3. On the other hand, elementary school counselors believe 
that there are some unique features of their work for 
which they need preparation which differs from other 
school counselors. (26) 
Ohlsen (27) in reviewing the above committee's report concluded: 
From this quoted material it is evident that the committee urges coun-
selor education institutions to identify a common core for all coun-
selors. On the other hand, these efforts to find a core must not 
result in n<:lglecting speciaUzed preparation needed for a particular 
counselor., 
The first draft for the standards for the Preparation of Elemen-
tary School Counselors (February 1967), (28), compares very favorably 
with the 1964 Standards for Counselor Education in the Preparation for 
School Counselors, (29) With reference to Section II: Curriculum: 
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Program of studies and supervised experiences; and Section III: Selec-
tion Retention, Endorsement and Pla~ement the two Standards are identi-
cal in many statements, with slight variation in others. (28 and 29) 
Another view taken by Boy (30), sounds a different note: 
Counselor education is projecting itself in a direction 
which we shall regret in a relatively few years, and I wish 
to sound a note of alarm that will hopefully prompt us to 
slow down, take a look at what we're doing, and then proceed 
with a clearer understanding of the consequences inv.olved. 
My concern revolves arounci our well intended attempts to 
identify distinct and separate standards for the education 
of the secondary school counselor, the elementary school 
counselor, and the college counselor. Eventually, we will 
become involved in performing the same task for the employ-
ment service counselor, rehabilitation counselor, veterans 
administration counselor, marriage counselor, etc. Are such 
independent.developments of standards really necessary and 
where will such mastications lead us? 
1 visualize committee after committee being formed in 
the coming years to grapple with how to identify the dis-
tinct and separate graduate programs needed to educate coun-'-
selors for the variety of-settings in which society will 
expect them to perform their function. The end result will 
be a proliferation of isolated counselor education standards 
and programs and we shall create more confusion for a pro-
fession which is attempting to identify itself and its 
goals, 
I su$gest that we take a look at where we are heading 
and ascertain if there is.a defensible rationale for saw-
ing the counseling fog int(? so many pieces and then taking 
each piec.e .and· shaping i t'-~o that it looks different from 
all other.pieces. I feel that distinct and different coun-
selor education programs are merely a symptom of a pro-
fession w~ose growth has been so.rapid that sometimes we 
lose sig'ht of the consequences of our decisions. 
A counselor is a counselor r(;lgardless of the setting 
in which he works. That is, the attitudinal and didactic 
knowledges .neces-sary for a counselor to counsel in one 
setting apply t'o,all settirtgs. There exists a core edu-
cational program 'which makes a counselor a counselor and 
this core.program should make professional sense regardless 
of the setting in which the prospective counselor will 
eventually be employed. . . . 
Therefore, it seems reasonable that anyone preparing 
to become~a counselor, regardless of the setting in which 
he will eventuq.lly find himself employed, should pursue 
60 per cent of his graduate work in a core counselor edu-
cation program.whose courses.and.content.deal with the 
sul;>stance and.consistency of.the counseling process and 
these learnings which complement and enhance that process. 
The remaining 40 percent of the candidate's work 
would be in recommended elective courses which enhance 
the candidate's understanding of the psycho-social and 
operational dimensions of the work setting in which he 
will eventually perform his counseling functions . . 
This.reconceptualization of counselor education 
would mean that ACES would be compelled to take the cur-
rent standards for the preparation of Secondary School 
Coun.selors .and generalize those standards so that they 
become applicable .in the education of all counselors. 
A. careful .look at the currently existing standards for 
the Preparation of Secondary School Counselors (28) indi-
cate that ,only mild editing would be required in order to 
generalize•the content ancl make those standards applicable 
for the education of c1.ll counselors. 
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The reader will note that the Standards for Secondary.School Coun"" 
selors has been revised for Elementary School Counselors (29) and for 
Student Personnel workers. (31) 
Hoyt (32} asked the questions, What should be the nature of guid-
ance in the elementary school? If we had half as much.evidence as we 
now have opinions regarding answers to this question, the future of 
elementary school guidance would seem assured. He states: 
It seems quite pointless to answer the question by bravely 
contending that it should be different from guidance in the. 
secondary.school. Who knows? If a pure transplant.of the 
high school g~idance program.produced.better results than 
something.new and different, then the pure transplant should 
be what survives. 
Hoyt suggests that guidance in the elementary school must (not 
should) be seen as a part of an organized and functioning program of 
pupil personnel services that is broader than guidance. It is vital 
that the deve:j.opmental, preventative and remedial_ goals associated with 
the total program of pupil personnel services be seen as complementary--
not as competetive~-in the elementary school. 
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Alfred Stiller (33) states that, in this babble of dissenting 
voices, one point emerges clearly. Little attempt has been made to 
determine i:f guidance in the school should differ in any significant 
manner from that employed in college~ industry, or mental health ser-
vices. Little attempt has been made to discover if the essentially 
normal, adole:5cent population with which the secondary school professor 
works differs significantly from the more mature populations of college 
and industry, from the intellectually and socially more homogeneous 
populations of the college, or the more abnormal population of the 
clinic--or if the elementary school population differs from the second~ 
ary. 
Stefflre' s (34) viewpoint is that in elementary school. guidance, 
for example, it seems that the:re is no general ag;reement as to what the 
program should involve. Since we know very little about the field, per-
haps our 11 research" should deal With evolving of theory rather than 
its testing. . . 
He suggests that demonstrations or pilot projects would permit us 
to try out various approaches to this new field. One school, for 
example, might hire an elementary school counselor who behaves and is 
trained much like a secondary school counselor. Another could have a 
school psychologist who might serve as a resource person on child 
growth and development . . There are many other possibilities 
within this field. Trying out several methods in schools is one way to 
begin to decide what is the best use of the elementary school counselor 
and to determine what problems evolve from various approaches. Such 
research, which would be essentially theory building, is much needed in 
guidance. 
From the Statement'of.Pohcy for Secondary School Counselors·on 
Professional Preparation (46}: _. 
There is no single 'best program for developing the school 
counselors .cotnpetenci~s. Couns.elor education programs vary in 
nature from institution to institution, and will. continue to 
vary as counselor educators and.supervisors experiment with new 
methods_ and procedures in their attempts to develop increasing-
ly stronger programs. The· ·school counselor endorses and · 
strongly eneotirages the cont.inued search for improved prepa-
ration programs·. Thus he views, the professional preparation 
criteria ·listed b~low as appropriate at this time, realizing 
that changes in k.nowledge and condt tions wi 11 inevitably · 
result in criteria modifi(:ations. 
· School counselor education. programs should include. the followi.ng • 
components: 
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A, A core of professional study consisti.ng of the followi.ng ele-
ments: 
1. developmental and education psychology 
2. counseling theory· and procedure · 
3. educational and psychological appraisal 
4. group theory anq. procedures 
5. the psychology and sociolqgy of work and vocational 
development . . . 
6. the .functions and methods of research 
7. the 1egai and professional . ethics of counselU1g educa-
tion 
B, _ Provision.for 4eveloping a background in the humanities and 
the social,. bell.avorial, and biological sciences according to 
the particular needs and developmental status of each coun-
selor.candidate. School counselor candidates lacking a 
broad .undergraduate background in the physical and. 'natural 
sciences, .·the behavioral sciences, and the humanities 
should correct sµch deficiencies, in addition to; rather 
than.in lieu of, the graduate-level education referred-
to her_e .- · 
C. Supervised experience such as laboratory, practicum, and 
internship work. 
D. Provision for developing a wor~ing understanding and ap-
preciation of the scho.ol 's currfculum and the 'psychologi-
cal and soc:iofogical climate of in-school learni.ng . sfrua-
tions. 
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StripUng (47) at a conference on Counselor Preparation and Employ-
ment noted these changes in his paper on Changi.ng Concepts of Profes-
sional Preparation: 
Certain trends seem to be developing among staff members 
in colleges and universities throughout the country relating to 
the preparation of counselors. Among these trends are the 
following: 
1. There is a .basic core of preparation for all coun-
selors yegardless of the setting in which they expect to work: 
This core .. centers around personality theory; a longitudinal 
approach to the study of human growth and development, with 
emphasis placed upon a deeper understanding of the age group 
with which the counselor expects to work; learning theory; 
vocational development theory; counseling theory; measure-
ment and statistics, with an emphasis on the utilization of 
instruments of measurement to facilitate self-understanding; 
and research and evaluation. There is also a trend toward 
including in this core data processing and programming tech:-
niques. In addition, the core includes an emphasis on super-
vised practicum in individual and small group counseling with 
counselees from the age level and environmental setting in 
which the prospective counselor expects to work. There is a 
trend toward beginning these supervised experiences in coun-
seling during the first year of graduate work and requiring 
a supervised internship in a setting appropriate to the pro-
spective cou,nselor's professional plans during the second 
year of graduate work. · 
There is also a greater emphasis on an interdisciplinary 
approach to the understanding of the personal, social, voca~ 
tional, and educational needs of those from the various sub-
cultures of our society. 
There is a general statement on the undesirability of 
preparing."academic counselors" and "vocational counselors," 
but there.is also recognition of the fact that most coun-
selors have not been prepared sufficiently to help the poten-
tial school leaver, the out-of school youth, or the student 
who does not plan to continue formal education after high 
school. This has led to a recognition of the need (1) for 
more information about the area of vocational and technical 
education; and (2) to develop among prospective counselors 
a more healthy attitude toward working with youth from 
various segments of our society in their efforts to make 
satisfactory vocational choices and educational plans. 
Stripling and Lane (59), in the Scope of Pupil Personnel Services, 
adds that there is also a trend toward broadening the base of 
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preparation in the behavioral sciences for the school counselor because 
graduate level preparation in basic psychology and counselor education 
is not considered sufficient. (60) Such areas as cultural anthro-
pology, sociology, comparative religion, philosophy, economics (includ-
ing labor management trends), and political science has much to contri-
bute to the preparation of the school counselor. 
It is obvious that there are varied opinions with little empirical 
evidence.as to the educational preparation needed for school counselors; 
either elementary or secondary. 
Counselor Competencies, or Behaviors 
Much has been written concerning the role, function, and compet-
ency of the school counselor. Adams (35), Patterson (36), Downing (37); 
Shertzer and Stone (38), Dinkmeyer (39), Wrenn (10), Byrne (18), 
Isaksen (56), and a host of other authorities in the field have devot~d 
considerable portions of their writings to what they believe the coun-
selor should do in fulfilling his obligation as a professional person. 
It is generally agreed that the counselor must have certain competen-
cies to fulfill his duty as a counselor, but there are varied opinions 
as to just what competencies or behaviors are most needed. Webster 
defines competence as (1) the quality of being competent; answering to 
all requirements; adequate; capable; fit; having ability. The problem 
of semantics is most evident in the literature, for the use of function, 
role, competency are so closely related that often the terms are used 
interchangeably. 
Arbuckle (40) sl.tggests that one should stress here that much of 
the difference in attitudes regarding the functions of school counselors 
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may be more apparent than real, since it is, to an unknown degree, a 
matter of communication and semantics rather than an expression of real· 
professional differences. In further discussion Arbuckle writes: one 
reason for differing opinions is probably the sudden emergence, at 
least in print, of the school counselor as a professional person, and 
some school counselors are aware of a sharp difference between having 
professional aspirations and being professionally competent ... 
Thus.we might reason that if we accept the concept that 
the school .counselor is a professional worker with tasks and 
functions.requiring skills and understandings that are dif-
ferent from those of other school personnel, and if we accept 
the concept that professional competence and adequacy is 
determined empirically rather than by popular vote, and if we 
accept the conc;ept that the improvement of the quality of any. 
professional worker is going to be resisted by some; and is 
going to adversely affect others who refuse to work on self-
improvement, then the sole remaining question is simply what 
are the unique functions of the school counselor (ibid). 
Roeber (48) in 1968 stated that secondary school counselors, par-
ticularly those employed in junior and senior high schools, have been 
the center of attention for several decades and statements of their 
roles are in great abundance. However, counselors in elementary 
schools and junior colleges have only recently become a major focus of 
public and professional attention. A strong case might be made for 
assuming that roles and functions for counselors at the elementary 
school and junior college levels may not be fundamentally different for 
those of secondary school counselors; (Such a position is still hypo-
thetical.) (ibid) 
In the 1962 report by Wrenn (10}, a group of consultants to the 
Secretary of Health, Education and Welfare in rec;ommending (fall 1960) 
that the National Defense Education Act be extended to the elementary 
school made this statement:. The elementary schools contain a much 
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larger pool of talent, in proportion to the size of the age group in 
the total population, than is found elsewhere in this educational sy-
stem .... It should be emphasized that the guidance effort must be 
developed in appropriate ways in the elementary school for earlier 
identification and development of talent. 
Wrenn reports that the quotation epitomizes the new look in the 
elementary pupil personnel work. This is an emphasis upon the positive 
rather than the negative, upon the identification of pupil character-
istics and talents, upon the developmental needs of all pupils rather 
than deviate and problem students only .. The critical question 
is whether or not the elementary school will learn from the experience 
of the secondary school and build a counseling program which is not 
crisis oriented. 
Wrenn's study (10), in a section concerned with, What Counselors 
Will Be Expected to Do in the Future, has postulated the major areas 
of competence for guidance workers. These include: 
1. Becoming well informed on student developmental needs and 
on the decisions to be made by students in their school pro-
grams. 
2. Acquiring a thorough knowledge of the culture in which the 
student lives, since self-understanding cannot be in isolation 
from the culture. 
3. Becoming more effective in providing psychologically mean-
ingful assistance in the making of educational-vocational 
plans. 
4. Acquiring competence in the processes of psych~logical 
appraisal as it is affected by the use of tests. 
5. Studying cultural and occupational changes as these may 
affect th~ general development of the stu6ent as well as his 
educational and vocational planning. 
6. Enhancing his contribution to the teaching staff, adminis-
trators, and parents, to serve as a major resource person in 
the community on human development. 
23 
7. Participating actively in the development of school curricula, 
Wrenn believes the activities upon which the identity of the coun-
selor will be validated are, in order of importance: (1) his counsel-
ing, (2) his advising of teacher, (3) his revision of programs of edu-
cation, (4) his programing and use of machines that convey the informa-
tion he seeks. 
Glanz (44) adds: lt would seem reasonable to conclude that the 
counselor's professional competencies must minimally include. comprehen-
sive knowledge of the social and economic world in which his students 
live, skill in personal and groµp coun~eling (including all the ancil-
lary functions that may be seen as contributi.ng to counseling, such as 
assessment, information, and interpretation), an effective and cmnmuni-
cable philosophy of education in general and of some level of school 
organizcJ.tion in particular, thorough knowledge of the operations of the 
community's school and other human and social resources, and a high 
level of ability to communicate ideas and concepts to children, adoles-
cents, and adults. 
In the Report of.the ACES~ASCA Joint Committee on the Elementary 
School Counselor (45), the professional competencies and preparation 
fo.r elementary counselors listed were: 
1. Depth of Knowledge in: 
child growth and.development 
theories of counseling 
group dynamics 
interpersonal relations 
psychology of learning 
personality dynamics 
curriculum of the elementary school 
2. Background and understanding in: 
conimuni ty and culture · 
elementary school program 
curriculum trends and developments 
basic goals of guidance 
organization Of pupil personnel services 
research procedures 
reading programs· 
world of work 
3. Specialized skill in: 
observation and interpretation of behavior, particularly 
the .interpretation of feeling from non-verbal behavior 
consultation with parents · 
counseling--individually and with groups 
interpretation of the methods by which children communicate 
their needs 
use of toys, arts, and other media for communicating with 
the .child 
case conferences and case records 
statistics 
educational measu.rements 
psychological testing 
organization and administration of guidance services 
4. Personal qualifications which include: 
courage to bring about change 
valuing of the individual 
initiative 
high degree of sensitivity to the feeHngs of children and 
adults 
scholastic aptitude 
emotional stability 
competence in human relations 
depth and variety of interests 
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The following statements are pertinent to counselor preparation of 
the counselor as a counselor: 
1. The preparation should be broadly based, multi-disciplinary 
in nature. Such a program would include study in several discip-
lines--anthropology, economics, education, -philosophy, and sociology. 
2, An individually planned program of graduate study should be 
based on the undergraduate program and professional experience.of 
the person concerned. 
3. The individual's previous work experience is especially. 
significant. The value of teaching experience is recognized, but 
it is felt that knowledge of the school program and processes can 
be gained through a planned program of experiences. Such experiences 
would include suprevised field experience and/or an internship pro-
gram. 
4. The counselor will work as a member of the team providing 
pupil personnel service, This perspective should be established in 
the program of preparation. · 
5. The counselor must also see himself and the school as an 
integral part of .a total comml,lni ty effort. (ibid) 
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From the policy statement of the American Personnel and Guidance 
Association (46), the secondary school counselor competencies are stated 
as follows: 
The level of competence required of a.counselor is determined by 
the nature of his counseli_ng responsibili,ties and not by the proportion 
of his time devoted .to counseling. In order to achieve exc(;)llence in 
counseling, it is necessc;1.ry that the-counselor have professional prepa-
ration and experience which enables him to attain the competencies and . 
level of performance indicated below: 
1. The counselor has a broad educational background that helps 
him to understand the people with whom he works and the environment in 
which they-live; to appreciate the values and ideals of others; to. 
adapt to social, cultural, economic, and scientific changes; to apply-
counse Ung procedures effectively. 
2. The counselor understands the psychological knowledge and 
principles underlying the counseling relationship; he is aware of 
the assumptions and hypotheses upon which his work is based, and the 
extent to which thy are support~d by empirical research; he continually 
evaluates _his work and maintains a constant concern for increasing his 
competence in a profession which is experiencing rapid growth in know-
le_dge and in understanding of its role in our culture~ 
3. The counselor has fu11ctional knowledge and skills in counsel-
ing procedures and related responsibilities sufficient to enable him 
to discharge his proper professional r(;)sponsibilities with a high level 
of excellence. He has. skill in human relationships includil:ig the 
talent to communicate effectively. He is sensitive to people and can 
readily relate to them. Communication in counseling assumes empathy. 
between the counselor and his counselee. · 
4. The counselor has an understanding of, and respect for, the 
employment environment in which he works; of the ways in which the coun-
selors' functions can contribute to the professionally acceptable insti-
tutional colleagues; and of the place of counseling in this employment 
setting. 
The counselor education programs should be related to the tasks to 
be performed,--the professional role of the counselor. 
1. Counselpr educc1,tion should be designedto achieve carefully 
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formulated goals based on a philosophy which reflects the highest 
·, ' 
level of professional knowledge and social concepts. 
2. The counselor education staff should be concerned with contin-
uous evalµation of the program·and searchin~ for more adequate methods 
of counselor preparation. 
3. The curriculum of the counselor education program should 
assure that essential content and experiences are included in each 
candidate's pl;'ogram, and should provide increasingly.for integration of 
learning, and should avoid duplication of content. Each candidate's 
program of courses sho~J.d constitute a planned sequence spiraHng 
toward progressively more advanced work. 
4. Counselor educa.tion should provide experiences which are 
planned to contribute to the counselor candidate's growth in self-
understanding. 
5. The counselor education program should assure that each coun-
selor candidate has a background in the humanities, behavioral; and 
biological sciences that helps him understand individuals, their behav-
ior and adjustments; and the nature of the environment and its impact 
on the individual, including forces that affect his personal and voca-
tional life; and the counselor's role in a changing culture. 
6. There should be provisions to promote the integration of stud-
ies in related disciplines that will make meaningful contributions to 
the competence of the counselor. 
7. The program whould provide specialized study related to the 
work setting the counselor will work to enable him to function effec-
tively. 
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8. There should be a year-round program of counselor preparation 
that makes possible full.time graduate study--plus opportunities for 
additional continuing education for practicing counselors. 
9. The program would consist of a minimum of two years of graduate 
study, a substantial portion of which should be in full time graduate 
study. (ibid) 
In lieu of the fact that both the seconday and elementary state-
ments are in very broad general terms, the similarities are quite .evi-
dent. 
Roeber (48) in discussing the School Counselor Associations State-
ment of Policy states: 
Although the American School Counselor Association has 
recently p:ublished a statement of policy based on the study of 
counselor.role and function (a statement accepted by approxi-
mately ninety percent of the.association's members), it has 
not removed all controversy from the school COllnselor's 
role .... A general theme permeates the ASCA·statement 
regarding.the ultimate role, i.e., a school.counselor is con-
cerned with developmental needs and problems of all pupils as 
immediate .roles are examined; a school counselor seems to be 
concerned with helping pllpils understand themselves and accept 
themselves and the world in which they live. In addition the 
counselor helps pupils develop a sense of responsibility for 
and a competency in decision making. Translated freely, these 
role statements could mean that a counselor is concerned about 
'doing all things for all people' ... it .has become rather 
clear that.school counselors roles are rather comprehensive 
and certainly not as definitive as those of rehabilitation 
and employment counselors. School counselors have been gen-
erally committed to assisting pupils with long term develop-
mental needs and decision making processes--some voices would 
have them in their work emphasize edllcational and career 
development processes with all pupils and de-emphasize crisis 
needs of a small minority of pupils : ... 
For some reason the ASCA statement, although recogn1z1ng 
the concept that a school counselor is an educator, does not 
explicitly align itself with the intellectual development of 
students. In contrast with the Wrenn study, the ASCA state-
ment does .. not emphasize career development as one of the major 
foci of a school counselor's work. (A summary of research 
(47) indicates that pupils, parents, and teachers expect a 
counselor to be more.helpful with educational and career 
development than he would be with personal social problem.) 
Nor does the ASCA statement take a stand on crisis--versus 
developmental oriented counseling. Wrenn (10) has indicated 
that a school counselor must not invest his time heavily with 
crisis nee.ds, which presumably become therapy oriented, and 
must leave psychotherapy or treatment to specialized school 
personnel and/or community mental health resources .... 
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The point to this observation is a very simple one; namely, state-
ments or roles and functions are important gl,lidelines to counselors or 
to any professional group; but at the same time, unless counselors are 
permitted to work with some autonomy and to make judgments without ad-
ministrative interference, they are not professional workers however 
much preparation or experience they have for their work. 
Faust·(59) in his recent publication (1968) The Counselor-Consul'-
tant in the Elementary School, has summarized the differences between 
secondary school counseling and elementary school counseling. According 
to Faust, the comparisons are as follows: 
Item 
Item 
Item 
Item 
Secon<'.1.ary 
I emphasis on occupational 
.information and career 
exploration 
V .crisis-centered counl5el-
ing for the student with 
problems 
VII individual counseling at 
secondary level 
XIII seldom directly involved, 
but not averse to, the. 
.. central stream of curricu-
lum development 
Elementary 
at most coordinating with 
high school counselors work-
ing out occupational infor-
mation and career explora-
tion. 
emphasis on developmental 
counseUng for all children 
moving away from individual 
counseling 
emphasis on direct involve-
ment in the central stream 
of curriculum development 
Faust lists fifteen areas of differences, with four areas where he 
rates some emphasis at the secondary, but no emphasis at the elementary 
level. These are items, (2) post high school educ&tional planning, (4) 
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testing in areas of aptitude, interests, and achievement, (6) orienta-
tion to school facilities and sturucture, {10) parent counseling. 
In contrasts Nitzschke and Sorahan' s. (51) most recent study (1967) 
found that counselor educators and elementary counselors agreed that 
children of elementary school age sho\lld be provided information and 
assistance concerning the world of work and vocational trciining. The 
elementary counselors considered themselves responsible for tests, 
their interpretations, and similar mechanical tasks. Counselor educa-
tors prefer to have the school counselor work with parents, while the 
school counselors consider t~is a function of the teacher or principal. 
Counselor educators tho\lght it was the primary tasks of the class-
room teacher to have individual confer(;lnces with children new to the 
school. The school coµnselors indicated this task should be carried 
out by the elementary school counselor. 
In regard to making recommendation for curriculum change, coun-
selor educators thpught this function should be the primary responsi-
bility of the school counselor. Elementary counselors, however, 
thought that recommendations for cur:riculum change should come from the 
building principal, or if not from the principal, from the classroom 
teacher. 
It appears that some of the differences between elementary and 
secondary qmnseling roles are in degree of emphasis rather than dif-
ferences between roles or functions. 
Fitzgerald (52), one of the authors of the ASCA statement, states 
that it was a first effort and that the role and function of the school 
counselor is a changing and dynamic one that may very well be very dif-
ferent in the future. 
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Barr:y. (53) could be correct when she says that some day counselors 
may decide to do away with searching for their role and function. Coun-
selors should heed her concern that concentration on role is .ego-
centric, but the role and function stµdy performed by ASCA must be im-
plemented if the.counselor :j.s to become the professional that Barry 
emphasizes as one of her basic trends f.or the future of guidance. (54) 
Boy and Pine (55).present an approach toward professionalization: 
The professiona,lizat:i,on of school.counseling demands the 
development of certain competency criteria whereby the coun ... 
selor can be evaluated with a higher degree of sophistica-
tion than. currently is the case. The development of such 
criteria is currently the m:Lssi.ng. link in the professionaliza-
tion of school counseUng. More a:dequate state certification 
standards a~e beginning to emerge for the school counselor; 
he possesses a 'code of ethics ·which serves as the. standard 
for his professional behavior APGA 1961; his national profes-
sional group has developec:1..a role description which was 
accepted.by' the American School Counselor Association (1964); 
the Association for Counselor Educ.ation and Supervision 1964 
has developed standards for the preparations of the seconc;lary 
.school counselor; and a COlJ\llli ttee has taken preliminary steps 
in defini.ng the role <;>f tp.e ~lementary school counselor (ASCA ... 
ACES 1966). These accomplishments have been monumented steps 
forward in the professionalization of school counseling, but 
there rE)mains another tasl< to be.accomplished: the develop-
ment of criteria whereby the . on-the-job competency of the 
school counselor can be determined. 
There are some school counselors who might object to the 
development of such.criteria, preferrfng instead to exists 
in the current nebulous state whereby ·the evaluation of 
their competency is essentially in the hl;lllds of the gods. 
Sometimes there is more safety in having no criteria, 
because then no one really knows what to expect, and the 
counselor.is given more latitude in evolving his profes-
sional image; but unlf:lss the profession of school counsel-
ing begins to identify some criteria which denote counselol;' 
~ompetency l;l.nd begins to evaluate itself against such cri-
teria then the full professionalization of .school counsel.-
i.ng will never be .achieved. 
Boy and.Pine S'1ggest the ·sign:i,ficant co-workers with whom the coun-
SE)lor work~ and the counselor himself act fi.S .the evaluating team. They 
also suggest that a committee composed of reJ?resentatives from ASCA and 
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ACES be formed for the purpose of developing a model and guidelines for 
the evaluation and supervision of school counselors. 
Wrenn (57} concludes that in professionalism the full weight of 
evidence rests upon how the counselor performs as to whether he is being 
called professional.·. Hansen (58), approaches this by defining the pro.-
fessional, in terms of (1) autonomy of judgment and action allowed the . 
counselor, (2) the solidarity of the identification of the members of 
the occupation involved, and (3) the.license permitted to withhold 
information considered confidential. Wrenn sees the degree of autonomy 
as being the most significant. It is true that organizations resist 
autonomy, but it is also tru(;) that organizations are likely to respect 
the willingness of the professional to make his own judgment if he 
accepts th.e responsibility for the outcomes. For as Wrenn says, Pro-
fessionalism is a two edged sword; and freedom to use one's own profes-
sional judgment mu.st always mean acceptance of responsibility for the 
outcome. This confidence, of course, is contributed to by the kind of 
professional education required, by the feeling of identification with 
and support by others in the same vocation, and by a common understand-
ing of the ethics and social responsibilities involved. (ibid) 
It appears there truly are varied inclinations and diversified 
opinions concerning the .issues of .counselor education and competencies 
or behaviors needed by school counselors, elementary and secondary. 
CHAPTER I I .I 
METHODS AND PROCEDURES 
Selection of Sample 
The sample population for this study was selected from counselor 
educators, secondary school counselors, and elementary school counse-
lors frqm a five state area of the southwest, including Texas, Missouri, 
Arkansas, ;Kansas, and Oklahoma. The lists of counselor educators and 
school counselors were obtained from the respective State Departments 
of Education, Guidance Divisions. 
Depletions were made from the lists if the counselors were employed 
less than half time, or if the counselor did not hold provisional or 
standard certification. The judgment to deplete those unqualified was 
made in the interest of obtaining a more refined sample, for it was 
felt that counselors who were quaHfied and were involved in counseling 
more than half time would make a more knowledgeable response. 
The method of systematic sampling as described by Van Dalen (16), 
was used to determine the sample population. The sample obtained inclu-
ded 192 secondary school counselors, 153 elementary school counselors, 
and 125 counsel.or educatq~~(~ with a total sample of 470. 
_,...,'.'. .. 
Since the counselor .educators were not identified (or it was not 
known if they were specifically engaged in secondary school counselor 
education or~~ementary school.counselor education per se), the coun-
selor educators· were divided into two groups. To one group the 
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secondary counselor questionnaire was administered, with the second 
group responding to the elementary counselor questionnaire. 
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For identification purposes the counselor educators responding to 
the elementary instruJ!lent.were defined as counselor educators, elemen-
tary (CEE). Likewise, counselor educators, secondary (CES) were 
defined as those respondin~ to.the secondary counselor instrument.· The 
secondary· school counselors we:re identified as (SEC), responding to the 
secondary counselor instrument, and the elementary.school counselors. 
were identifie(l as (EC)~ responding to the.elementary counselor instru-
ment. For the purpose of this·study these four groups CES, CEE, SEC, 
and EC were compared. 
Two hundred ninety questionnaire~ were acceptable for the study, 
including 45 counselor educators elementary, 33 counselor educators 
secondary, 124 secondary school counselors, and 88 elementary school 
counselors; 
Instrumentation and Pilot Study 
The development of the instruments used in this study began with 
the.examination of prior approaches to similar topics through a review 
of the literatm;e on counselor education and counselor competencies or 
behaviors. Concurrently, study was made of the Standards for Counselor 
Education in the PrepcJ,ration for Secondary School Counselors (28), 
Standards for the Preparation of Elementary School Counselors, First 
Draft Fel:>ruary, 1967 (29}, ASCA Statement of Policy for Secondary 
School Counselors (36) and the Report of the ACES-'ASCA Joint Committee 
on the Elementary School Counselor .. (45) 
The for.egoi.ng activities -resulted in the development of .research 
instruments consisti.ng of. three major. topics: 
1; The personal data. 
~.. The edµcational experien.ces needed for school .. counselors· 
3. · The competencies or beh::tviors needed by school counl?elors · 
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The original instruments (96 ;items) were presented to several coun--
selor educators and scl:lool.aouriselors in iridividual·interviews. The. 
major reaction to the instr~ents were that they were too lengthy .. The 
instruments were then reduced to sixty,;.two items. 
The pilot study was• conducted at ari area meeti.ng of Oklahoma. coun-
selors and counselor educators~· The.instruments were administered for 
their :reaction and intervtews were c;onducted at the conference. ,on the. 
format, procedures· planned for gath~r.irig data, and treatment of the 
' . . . 
data .. Ap.alysis of the pilot study aided in some refinement and· clari-
fic~tion of the .instrUJllents. Questions or statements that were confus-
ing or irrelevant to the respondents were either revised or eliminated. 
The final instruments were made up of personal data, the educational 
experiences nee.ded. (21 items), and the :competencies or behaviors 
needed (31 items); A total of fifty-two items for statistical analysis 
were include.cl. 
Two classes·of.research instrumen.ts evolved in final form from the 
pilot study; They were the Sec;ondary Counse.lor .Educational Experiences 
needed and Competencies or Behaviors needed (appendix), and.the Elemen-. 
tary.School Counselo-,r Experiences.and Cc;,mpetencies or Behaviors 
(appendix). The judgment to use identical_ items for each instrument 
was based on the theory that,:-·reacting counselors and counselor educa-
tors would respond in accordance with what they consicl.ered necessary 
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for school counselor ]?reparation and_ competen<;ies, elementary and 
secondary. Identical items· also gave validity to the disparities that 
were found. 
The respondents were also given opportunity to add other educa-
tional experiences which they con.sidered as needed, which had not been 
included. Lil<ewise, on the competencies or behaviors needed, space was 
provided for other competencies. 
A Like.rt (61) type test or technique was used to determine-the 
degree of attitude of_ counselor educators and school counselors-on the 
educational experiences needed and 7ompetencies or behaviors needed .. 
The s<rale was made up of -a ftve poirit continuum,1:a_ngi11g from strongly 
dis_agree-1, disagree-2, , undecided-3, agree.,.4, . and strongly _agree-5. 
Each i tern :j_n the·. scale is a rating device designed to reveal both. the 
direction of the individuals stand on the issue ai;id the intensity with 
which he holds .it, 
Data Collect;ion 
The instruments, Secondary Educational Experiences and Competen-
cies, were sent to secondary school counselors and to one group of 
counselor educators (CES). The other instrument, _entitled Elementary 
Educational Experieµces and Competencies were mailed to the elementary 
school counselors and to the other group of counselor educators (CEE). 
A total of 470 instruments were mailed. 
A total of 315 instruments were received; with 290 acceptable for 
the study. Those eliminated were either not counseling half time or 
more, or did not have academic qualifications for co1,mseling (holding 
a provisional or standard certification)i 
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The results of the personal data or attributes of counselor educa-
tors and school counselors are presented under the following topics: 
Formal Academic Training.and Location, CounseUng and Teaching Certifi-
cation, Counseli_ng and Teaching Experience and CounseUng Assignment. 
Attributes of Counselors 
In this study data were obtained from a total of 45 counselor edu-
cators elementary, 33 counselor educators secondary, and 124 secondary 
school counselors, and 88 elementary school counselors. The five states 
inclµd~d in the study are Texas, Missouri, Kansas, Arkansas, and Okla-
homa. 
Formal Academic Tr1;1.ining and Location 
The .counselor educators and school counselors were asked to indi-
cate the extent of their formal academic training by stating .the highest 
degree held, their major, and from what university the degree was 
granted. 
The data on formal academic training of counselor educators and 
school counselors as shown in Table I indicates the tendency toward ad-
vanced degrees for counselor educators, with slightly higher percentage 
of counselor educators.holding the Ph.D. than the Ed.D. 
Twelve percent of.the counselor educators secondary (CES) held 
masters degrees, 32 percent held the Ed.O., and 45 percent held the 
Ph.D. with 11 percent not responding. 
Thirty-one percent of the counselor educators elementary (CEE) 
held the Ed.D. and 41 percent held the Ph.D., with 14 percent having 
master '.s degrees. Tw~lve percent gave no response. 
TABLE I 
DEGREE HELD BY COUNSELOR EDUCATORS AND ELEMENTARY 
AND SECONDARY SCHOOL COUNSELORS 
No 
Counselors B.S. M.S. Ed.D. Ph.D. Reseon~e 
No. % No. % No. % No. % No .. % 
Counselor Ed. Elementary (CEE) 5 14 14 31 18 41 4 12 
(N=45) 
Counselor Ed. Secondary (CES) 4 12 10 32 15 45 4 11 
(N=33) 
.Secondary Counselors (SC) 117 95 4 3 2 2 
(N=l24) 
Elementary Counselors (EC) 9 10 77 87 3 3 
(N=88) 
The secondary school counselors appeared to have a greater number 
of master's degrees, 95 percent, .with 3 percent holding the Ed.D. and 
2 percent giving no response. Ten percent of the elementary school 
counselors held B .. S. degrees, with 87 percent holding master's degrees 
and 3 per cent not responding. The high percentage of master's degrees 
for both elementary and secondary may be because of the fact that in 
some of the states studied; a master'.s degree is required for ce:rtifi-
cation in counseling. 
Location 
The counselor educators and school counselors were a.sk.ed to indio, 
cate the location of the university granting the degrees they held. 
Table II indicates where the degrees were conferred, Thirty-nine 
38 
percent oftthe (CEE) received their highest degrees in the state where 
they are now teaching, with 47 percent receiving degrees out of state. 
Thirty-one percent of the counselor educators secondary (CES) were 
issued degrees out of state and 11 percent with no response. 
TABLE II 
LOCATION OF CONFERRED DEGREES .HELD BY COUNSELOR EDUCATORS 
AND SECONDARY AND ELEMENTARY SCHOOL COUNSELORS 
In State Out 
Counselors of of No 
Employment State Response 
N. % N. % N. % 
Counselor Educators, Elementary 16 39 21 47 6 12 
Counselor Educators, Secondary 10 31 18 52 4 11 
Secondary Counselors 107 86 13 18 3 2 
Elementary Counselors 77 87 10 11 3 3 
Eighty-six percent of the degrees held by secondary school coun~ 
selors were issued in the .state of employment and 18 percent were 
received out of state. Two p~rcent gave no response" Eighty-seven 
percent of the elementa.ry cc;>unselors held degrees issued in the state 
of employment, ·and 13 percent held degrees issued out of state. 
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CounseHng Certification 
The school counselors were asked to indicate the counseUng .certi-
ficate they now held. 
Table III is a summary of the responses of school counselors, ele-
mentary (EC) and secondary school counselors· (SC) r.egarding the counsel-
ing certificate they held. Counselor edµcators are not reported bec;mse 
of the shortage of responses to this item of the personal data. School 
counselors holding temporary certificates or counseUng without ce:r:tifi-
cation were eliminated from the study. 
TABLE III 
COUNSELING CERTIFICATION OF ELEMENTARY AND 
SECONDARY SCHOOL COUNSELORS 
Counselors St1;mda11d Certificate Provisional 
N. % N. 
Secondary (N=l24) 114 92 10 
Elementary (N=88) 69 78 19 
Certificate 
% 
8 
22 
A greater percent of secondary school counselors held st.andard cer..; 
tificates; 92 percent, and·S petcent held provisional certificates. 
Seventy-eight percent of the elementary counselors held standard 
certificates and 22 percent held provisional certificates. 
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Teachi.ng Certification · 
On "the item of teac;hi.ng certification, counselors were asked to. 
indicate if they held elementary, secondary, or both certificates. 
Table IV is a summary of responses of school counselors, elementary 
and secondary, .regardi.ng the .teachi_ng certificates held, Coun_selor edu- · 
cators are not reported since so few responded to this item of the per-
sonal data. 
TABLE IV 
TEACiiING CERTIFICATION OF ELEMENTARY AND 
. SECONDARY ~CHOOL COUNSELORS . 
Counselors. Elementary Secondary 
Elementary 
and Cert:i.ficate Certificate . Secondary 
N. % .. N; % N. % 
Secondary (N=l24) ~ 4 us 93 18 15. 
Elementary (N=88) 26 30 60 68 24 27 
No 
·· Response 
. N. % 
4 3 
2· 2 
These data indicate a greater number of both elementary-and second-
ary school counselors. held secondary teaching certificates than elemen-
tary teaching certificates. <four percent of the secondary school coun-
selors held elementary•teach~~ ce:rtif:i,.cates, 93 percent.held secondary 
teaching certificates, with 3 percent not r~spondlng. 
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Thirty percent of the elementary school counselors held elementary 
certificates, 68 percent held secondary teaching certificates, and 27 
percent held both elementary and secondary teaching certificates. These 
data indicate that a large percent of the elementary counselors were 
formerly secondary teachers and counselors. 
Teaching Experience 
Counselor educators and counselors were asked to indicate their 
teaching experience at the elementary and secondary levels. 
The data summarized in Table Vindicate the teaching experience of 
school counseiors. A positive relationship exists between the data in 
Tables IV and V for teaching certification and teaching experience. 
Counselor educators are not reported because of the shortage of respon-
ses of this item. 
Four percent of the secondary school counselors had experience 
teaching:i,n elementary school with 96 percent experienced in secondary 
school teaching, 23 percent had experience in teaching both elementary 
and secondary schools. 
Counselors 
Secondary (N=l24) 
Elementary (N=88) 
TABLE V 
TEACHING EXPERIENCE OF ELEMENTARY AND 
SECONDARY SCHOOL COUNSELORS 
Elementary., 
N 9, 
• 0 
31 
41 
25 
47 
Teaching Experience 
Secondary 
N. % 
119 
10 
96 
11.: 
Elementary 
& Secondary 
N. % 
28 
39 
23 
44 
42 
Forty-seven percent of the elementary school counselors had ele-
mentary teachi.ng experience. Thirty-eight percent had secondary school 
teaching experience and 44 percent were ex:perienced in both elementary 
and secondary school teachin,g. 
CounseUng Experience 
Counselor educators and school counselors were asked to indicate 
their coun.seli.ng ex:perience in eJementa:ry and secondary and indicat.e 
the number of years they hac;l been counseling. Counselor educators are 
not reported because of shortage of responses on this item. 
Table VI data indicate that the majority of school counselors, 
both elementary and second~ry, have been counseUng less than five 
years. 
Fifty-seven percent of the seconda!ry school counselors have been 
counseling five ye1:1-rs or less and 5 percent had had elementary counsel-
ing experience. 
Thirty-five percent of the elementary school counselors indicated 
they have had experience as secondary counselors~ 73 percent of all 
elementary counselor~ have counseled five years or less. 
Counselors 
Secondary 
1-5 
N, 
Elementary 65 
TABLE VI 
COUNSELING EXPERIENCE OF ELEMENTARY AND 
SECONDARY SCHOOL COUNSELORS 
Counseling Experience 
.. Elementary Secondary 
N. % 1-5 Yrs. 5 
9 s N. % N. 
Yrs. 5 Yrs, Over 71 57 53 
% N. "6 N. % 
73 23 27 31 35 
Yrs; Over 
% 
43 
43 
Counseling Assignments 
The respondents were asked to indicate if they were employed part 
time· or full time. 
The data summarized in Table VII indicates the majority of school 
counselors in the sample are assigned as full time counselors. Many of 
those counselors eliminated from the study because of lack of provision-
al or standard certification were also part time counselors, therefore 
the higher percentages of full time counselors. 
Counselors 
Secondary 
Elementary 
TABLE VII 
COUNSELING ASSIGNMENTS OF ELEMENTARY 
AND SECONDARY SCHOOL COUNSELORS 
Assignments 
Part Time 
N. % 
5 4 
13 15 
Procedures 
Full Time 
N. % 
119 96 
75 85 
For the purpose of the present study four groups were ~ompared. 
These consist of counselor educators·secondary-CES, counselor educators 
elementary-CEE, secondary school counselors-SEC, and elementary school 
counselors-EC. For each hypothesis the ,following one way analysis of 
variance tests were computed: 
1. Counselor educators secondary (CES) with counselor educators 
elementary (CEE) 
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2. Counselor educators secondary (CES) with secondary·school coun-
selors (SEC) 
3. Counselor educators elementary (CEE) with elementary school 
counselors (EC) 
4. Secondary school cqunselors (SEC) with elementary school coun~ 
selors (EC) 
The results are reported under two major areas; namely, Intergroup 
Comparisons of Educational Experiences Needed by School Counselors, and 
Inte:rgroup Comparisons of Competencies or Behaviors Needed by School 
Counselors. 
Treatment of the Data 
The varieties of data collected made possible two types of statis-
tical analysis: 
1. Analysis of .variance by ranks on the educational experiences 
needed by school counselors. 
2. Analysis of variance by ranks on the competencies or behaviors 
needed by school.counselors~ 
In all cases where inferential statistical tests were utilized 
with more than two groups of responses at a time, the Kruskal-Wallis 
(62, Siegal) one way analysis of variance test was used. Where H 
values significant at the .OS probability level were obtained, the 
Mann-Whitney Zu test was employed to determine the location of 
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differences among groups. (62) Again the .05 probability level was 
selected for statistical significance. 
The above procedures were followed in all tests of data from the 
five point, stro.ngly agree to strongly disagree continua used as the 
basis for the responding on the educational experiences needed and the 
competencies or behaviors needed for school counselors, secondary and 
elementary. The num~er of usable questionnaires completed by the four 
groups were: 45 counselor educators elementary, 33 counselor educators 
secondary, 124 secondary school counselors, and 88 elementary school 
counselors. The results of the statistical tests are reported in 
Chapter IV. 
CHAPTER IV 
RESULTS OF THE STUDY 
Introduction 
The principal suhsta:ntive objectives of this study are to deter-
'mine the reactions of counselor educators and school counselors (ele-
mentary and secondary) on the questionnaires, Educational Experiences 
needed and Competencies or Behaviors needed by school counselors, To 
accomplish this, two basic varieties of data were collected. Results 
of analysis of these data are presented in this chapter. 
The Kruskal-Wallis One Way Analysis of Variance by Ranks was the 
first test computed. If the H value was significant at the . 05 level, 
the Mann-Whitney Zu test was used to compute differences between two 
groups. The results of the Kruskal-Wallis is presented in this chapter 
following the introduction. 
Since the study is concerned.with educational experiences needed 
and competencies or behaviors nee:ded, the first major analyses of this 
chapter considers comparisons of reactions of each group regarding edu-
cational experiences needed by school counselors (elementary and sec-' 
ondary). 
Presented in the second section are results of analyses of dif-
ferences in competencies or behaviors needed by school counselors as 
determined by the reactions of counselor educators and school coun-
selors. 
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Inter-Group Comparisons of Educational Experiences 
Needed by School Counselors 
47 
The remaining statistical findings of this study are reported under 
two major topics. The first major area considers the statistical find-
ings relevant to the educational experiences needed by school counselors 
as perceived by counselor educators elementary (CEE) and secondary 
(CES), and by secondary school counselors (SEC) and elementary school 
counselors (EC). Second, the statistical findings relevant to the 
Competencies and/or Behaviors needed by school counselors as perceived 
by counselor educators, elementary (CEE), and secondary (CES), and by 
secondary school counselors (SEC), and elementary school counselors 
, (EC). 
The Kruskal-Wallis One Way Analysis of Variance by ranks was used 
to test k (4) independent sample under the null hypothesis that they 
were taken from the same or identical populations. 
In the computation of the Kruskal-Wallis test, each of the N obser-
vations (responses) are replaced by ranks (62) (Siege}). That is, all 
of the scores from all of the k samples combined are ranked in a single 
series. The smallest score is replaced by rank 1, the next to smallest 
by rank 2, and the largest by rank N. N = total number of independent 
observations (responses) in the k samples. Then the sum of the ranks 
in each sample is found. The Kruskal-Wallis test determines whether 
these sums of ranks are so disparate that they are not likely to have 
come from samples which are all drawn from the same population; that 
is, if H is true, then the H value is distributed as Chi square with 
0 
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df = K - 1. The followi.ng formula was used to compute the H value: 
K 
H = 12 L R.2 - 3 (N+l) ...1.. N(N+l) nj 
j=l 
If the probability associated with the observed value of H is equal 
to or less than .05 level of significance, H0 is rejected in favor of 
When the H value was found to be significant at the .05 level, a 
further analysis was made with the Mann-Whitney Zu test (62) (Siegal). 
It is only when an over-all test (such as Kruskal-Wallis) allows the 
researcher to reject the null hypothesis that he is justified in employ-
i:ng a procedure for testing the significant differences between any two 
of the k samples. Since N > 20, the following formula determined the 
significance of U value, converted to z score and allowing correction 
for ties: 
z = U • n1n2 
-2-
+ n2 + 1) 
To apply the Zu test, the observations (responses) were combined 
from both groups and ranked in order of increasing size. In this rank-
ing algebraic size is considered; i.e., the lowest ranks are assigned 
to the largest negative numbers. If the observed value of z has an 
associated probability equal to or less than .05, the H is rejected in 
0 
favor of H1 . 
Table VIII contains a list of the twenty-one educational experi-
ences identified and utilized in this study. Following each item, the 
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average rank (Kruskal-Wallis) is listed and the H value and probability 
level stated. The higher values indicate stronger agreement and the 
lower values, less agreement. In order for the H value to be signifi-
cant at the .05 level with 3 degrees of freedom, it must be equal to or 
exceed 7.82. An asterisk is used to indicate each case where a group 
response differs significantly Ct <.. 05) from the three other groups. 
The significance level of .01 and .001 are indicated also; however, the 
.05 level of significance from the Mann-Whitney Zu is the acceptable 
level of this study. 
The reader will note that in Table VIII counselor educators elemen-
tary favored item 1, the study of Human Growth to a greater extent than 
did the other three groups. 
On item 3, Sociology, the elementary counselors favored it to a 
greater degree than did the other three groups. 
Counselor educators elementary favored Practicum (item 4) higher 
than did the other three groups. 
The study of Curriculum (item 6) was favored to a greater extent 
by elementary counselors than by the other three groups. They also 
favored Economics and Social Psychology over the other three groups. 
Secondary school couns~lors favored the study of Comparative 
Religion (item 18), and Political Science, (item 20) to a greater 
degree than did the other three groups. 
The Kruskal-Wallis allowed the rejection of the null hypothesis; 
therefore the Mann-Whitney Zu test was applicable. Two items, Counsel-
ing Theory & Technique (9) and Learning (process) (2) showed a dis-
parity that did not appear on the Kruskal-Wallis test. 
Item 
No. 
Educational 
Experience 
1 . Human Growth 
2. · Learning Process 
3. Sociology 
4. Practicum 
5. Personality Dynamics 
6. Curriculurp. 
7. Anthropology 
8. Group Counse Ung 
TABLE VIII 
THE KRUSKAL-WALLIS ONE WAY ANALYSIS OF VARIANCE 
BY RANKS FOR COUNSELOR EDUCATORS AND SCHOOL 
COUNSELORS ON EDUCATIONAL EXPERIENCES 
Average Rank of.Response 1/ 
CEE-1 CES-2 SEC-3 EC~4 
164.9 150.5 124.6 · 161.4 
155.1 131.7 135 .o 158. 8 · 
125.3 103. 7 148.3 161.4 
161.4 156.5 134.4 140.7 
132 .1 131.0 144.1 154.7 
137 .4 89.9 144.0 165.2 
138 .. 3 134.0 138.0 156.8 
153.6 143.4 138.1 147.7 
9. · Counseling Theory and Technique 157 .5 169. 8 136.7 139.6 
10. Group G1:,1idance 148.5 144.2 139.1 150.1 
11. Philosophy 134.7 126.2 144.4 152.7 
12. Counselor S~nsitivity Training 132.4 133.4 148.4 149.1 
13. Psychological Testing 137.6 147.7 142.2 151. 7 
14. Educational Measurement 163.9 144.4 141.6 140,3 
H 
Value 
19.3*** 
7.5 
17.9*** 
9.5* 
4.7 
26.3*** 
3.9 
1.8 
7.4 
1. 3 
3.7 
2.5 
1.4 
3,7 
p 
.001 
NS 
.001 
.05 
NS 
.001 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
NS U1 0 
Item 
No. 
15. 
16. 
17. 
18. 
19. 
20; 
21. 
TABLE VIII(Continued) 
Educational Average Rank of ResEonse 1/ H 
Experience. CEE-1 CES-2 SEC-3 EC-4 Value 
-
Economic;s 121.6 121.1 148.7 153. 2 · 8 .6* · 
Social Psychology 119 .4 132.8 148.1 156.6 10 .1 * 
Statistics 138 .5 · 159.2 141.6 146.2 1.7 
Compara;=J: ve Religions 94.8 110. 9 161.9 152 .8 30.6*** 
Data Prbcessing. 137. 7 142.8 146.3 146.d 0.4 
Political Science 126.7 113.1 157. 8 146.2 10. 9* 
Guidance Services 138.5 127.6 139.6 158.9 5.6 
1Higher values indicate stronger agreement and the lower values indicate less agreement. 
2 The four groups were as follows: 
CEE-1 
CES-2.· 
SEC~3 
EC-4 
Counselor Educators Elementary 
Counselor Educators Secondary· 
Secondary Counselors 
Elementary Counselors 
p 
.05 
.05 
NS 
.001 
NS 
.05 
NS 
*To be significant at the .05 leyel, with 3 degrees of freedomthe value ,of H must equal or exceed7.82. 
**To be significant at the .01 level with 3 degrees of freedom the value of H must equal or exceedll.34. · 
***To be significant at the . 001 level with 3 degrees of freedom the value of H must equal or exceed . 
16.27. . u, 
1---' 
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The Mann-Whitney Zu test followed the Kruskal-Wallis on all twenty-
one i terns of the educational experiences needed, showi_ng an H value at 
the . 05 significance level. The results of these analyses follow. 
The hypotheses are treated in the same order as they were listed 
in Chapter I. In order to provide clarity and continuity, they are re-
stated at the beginning of each set of 1;1.r1alysis. Conclusions and recom-. 
mendations are presented in the final chapter of this paper. 
Hypothesis I 
The.re will be no significant difference in the observations 
(responses) of counselors educators elementary (CEE), from that of coun-
selor edU·Cators secondary (CES) on any of the twenty-one educational 
experiences needed for school counselors. 
The data reported in Table IX is relat;e4 to forty-five counselor 
educators elementary and thirty-three counselor educators secondary. 
An analysis of Variance by riinks was computed for each of the twenty-one 
education experience items. 
It will be noted that the Zu value at the .05 level was found in 
only one of the items, Item No. 6 Curriculum, (structure, learning 
goals; implementation). The counselor educators elementary favored· 
this item as being necessary in the basic educational experiences 
needed to a greater extent that did the counselor educators secondary, 
Note that of the twenty educational experiences items with no signifi-
cant difference, fourteen items (65%) were favored more positively by 
cqunselor e:ducators elementary, with seven i terns (35%) favored more 
positively by counselor educators secondary. 
Item 
No. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
TABLE IX 
INTER-GROUP COMPARISON OF CES ANDCEE·(MANN-WHITNEY ZU) 
ON EDUCATIONAL EXPERIENCE NEEDED 
Strongest 
Agre.ement 
Educational Experience Group a/ 
-
Human Growth CEE E_/ 
Learni.ng (process) CEE 
Sociology CEE 
Counseling Practicum (supervised) CEE 
Personality (dynamics, ind. diff.) CEE 
Curriculum CEE 
Anthropology CEE 
Group Counseling (supervised) CEE 
Counseling Theory & Technique CES c/ 
Group Guidance (dynamics) CEE 
Philosophy CEE 
Counselor Sensitivity Training CES 
Zu p 
.95 NS 
1.42 NS 
l.44 NS 
.50 NS 
.04 NS 
2.75 .05 
.24 NS 
.57 NS 
.84 NS 
.25 NS 
.56 NS 
.14 NS 
u, 
vl 
TABLE IX (Continued) 
Item 
No. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
Educational Experience 
Psychological Testing 
Educational Measurements 
Economics (cultural, socio-economic trends) 
Social Psychology 
Statistics (Research Theory, application) 
Comparative Religion (influence & signif.) 
Data Processing 
Political Science 
Guidance Services (principles & adm.) 
Strongest 
Agreement 
Group a/ 
CES 
CEE 
CEE 
CES 
CES 
CES 
CES 
CEE 
CEE 
a/ Based on average ranks on extent to which item is needed. 
!:.( CEE - Counselor Educators,Elementary (n=45) 
~ CES - Counselor Educators,Secondary (N=33) 
Zu 
.60 
1.21 
. ll 
.74 
1.16 
.63 
.25 
.59 
.59 
p 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
(./1 
.i,. 
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Scores on twenty items of needed educational experiences failed to 
yield Zu values equal to or exceeding the requirements for significance 
at the . 05 level. One i tern, Curriculum, (structure, learning of goals 
and implementation), was found to have a Zu value significant at the 
. 05 leve 1. 
On the basis of these results, Hypothesis I was rejected. 
Hypothesis II 
There will be no signific;ant difference in the observations 
(responses) of counselor educators elementary from that of elementary 
school counselors on any of the twenty-one educational experiences 
needed for elementary school counselors. 
Forty-five counselor educators elementary and eighty-eight elemen-
tary school counselors responded to the educational experiences needed 
by school counselors. 
The results of the analysis computed for each item are reported in 
Table X. 
The elementary school counselor felt that Item No. 3, Sociology 
(social forces and patterns), was needed to a greater extent than did 
the counselor educators elementary. The Zu value on this item was 
found to be significant at the .05 level. 
Item No. 4, Counseling Practicum (supervised counseling experi-
ences), was felt by counselor educators elementary to be needed to a 
greater extent than did the elementary school counselors. The Zu value 
obtained for Counseling Practicum was found to be significant at the 
.05 level. 
TABLE X 
INTER-GROUP COMPARISON OF CEE AND EC (MANN-WHITNEY ZU) 
ON EDUCATIONAL EXPERIENCE NEEDED 
Strongest 
Item Educational Experience Agreement 
No. Group y Zu p 
-
1. Human Growth CEE £_/ .28 NS 
2. Learning (process) EC c/ .32 NS 
3. Sociology EC 2 .64 .OS 
4. Counseling Practicum (supervised) CEE 2 .11 .OS 
5. Personality (dynamics, ind. diff.) EC 1.80 NS 
6. Curriculum EC 2.28 .OS 
7. Anthropology EC 1.32 NS 
8. Group Counseling (supervised) CEE .43 NS 
9. Counseling Theory & Technique CEE 1.35 NS 
10. Group Guidance (dynamics) EC .14 NS 
11. Philosophy EC 1. 29 NS 
12. Counselor Sensitivity Training EC 1.12 NS 
c.n 
0\ 
TABLE X (Continued) . 
Item· 
No. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
Educational Experience 
Psychol.ogical Testing 
Educational Measurements 
Economics (cultural, socio-economic trends) 
Social Psychol.ogy 
Statistics (Research Theory, application) 
Comparative ReHgion (influence & signif .J 
Data Processi.ng 
Data Processi.ng 
Guidance Services (principles & adm.) 
Strongest 
Agreement 
Group a/ 
EC 
CEE 
EC 
EC 
EC 
EC 
EC 
EC 
EC 
a/ Based on average ranks on extent to which item is needed. 
£_/ CEE - Counselor Educators Elementary 
£! EC - Elementary School Counselors 
Zu 
1.06 
1. 76 
2.29 
2.98 
.55 
4.10 
.55 
1.29 
1.48 
p 
NS 
NS 
.05 
.05 
NS 
.001 
NS 
NS 
NS 
01 
-..J 
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The elementary school counselors favored Item No. 6, Curriculum 
(structure, learning goals, implementation), as being needed in basic 
educational experience to a greater extent than did the counselor educa-
tors elementary. The Zu value on this item was found to be significant 
at the .05 level. Note that counselor educators elementary favored this 
item Curriculum in Hypothesis I to a greater extent than did the coun-
selor educators secondary. 
The Zu value for Item No. 15, Economics (cultural, socio-economic 
trends) was found to be significant at the .OS level. The elementary 
school counselors felt that the study of economics was needed to a 
greater extent than did the counselor educators elementary. 
The same is true for Item No. 16, Social Psychology (group dynam:--
ics, implications), for the elementary school counselors felt this item 
was needed to a greater extent than did the counselor educators elemen-
tary. The Zu value for this item proved to be significant at the ,05 
level. 
Item 18, Comparative Religion (influence and significance), was 
determined to be needed to a greater extent by elementary school coun-
selors than did the counselor educators elementary, The disparity be-
tween the two groups was computed with a significance level of ,001; 
but for purposes of this study, the .05 level is accepted. 
A total of six items of the twenty-one that make up the educational 
experiences needed by elementary school counselors proved to have a dis-
parity between the two groups great enough to be significant at the ,OS 
level. On the basis of these results, Hypothesis II was rejected. 
Only one item, Counseling Practicum (supervised counseling experience), 
was favored more stro_ngly by the counselor educators. The remaini_ng 
five i terns were favored more strongly by elementary school counselors. 
Hypothesis HI 
There wi 11 be no s_ignificarit difference in the observations 
(responses) of counselor educators secondary from that of secondary 
school counselors on any of the twenty-one educational experiences 
needed for secondary school counselors. 
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Results of CoIJlpilrisons of Observations (responses) from 124 second-
ary school counselors and thirty-three counselor educators are·given in 
Table XI. 
Item No, 3, Sociology (social forces.and patterns), was found to be 
favored to a. greater extent by the secondary school counselors than did 
the counsel.or educators secondary. The '.Zu value proved to be s_ignifi-
cant at the .01 level; hqwever, the .OS level is accepted for this 
study. 
The secondary school counselors also favored Item No. 6, Curricu-
lum, to a_greater degree than did the counselor educators secondary. 
The level of significance on this i tern was . 001. The reader will note 
that this item reveals th1;1 greatest di::;parity between the two groups of 
any item of the education experiences needed. 
The counse.lor educators secondary, favored Item No. 7, CounseUng 
Theory and Techniques (Theoretical models and processes), to a greater 
extent than did the secondary school counselors. The Zu value for this 
item was found to be significant at the .OS level. 
On the 18th item, Comparative Religion (influence and signifi-
cance), counselor educators did not'feel that it was needed to the 
Item 
No. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
120 
TABLE XI 
INTER-GROUP COMPARISON OF CES AND SEC (MANN-WHITNEY U) 
ON EDUCATIONAL EXPERIENCE NEEDED 
Strongest 
Agreement 
Educational Experience Group~ 
-
Human Growth CES~ 
Learning (process) SEC c/ 
Sociology SEC 
Counseling Practicum (supervised) CES 
Personality (dynamics, ind. diff.) SEC 
Curriculum SEC 
Anthropology SEC 
Group Counseling (supervised) CES 
CounseHng Theory & Technique CES 
Group Guidance (dynamics) CES 
Philosophy SEC 
Counselor Sensitiv:i,.ty Training SEC 
Zu p 
1. 77 NS 
.20 NS 
3.13 .01 
1.84 NS 
.96 NS 
3.98 .001 
.27 NS 
.34 NS 
2.35 .05 
.34 NS 
1.28 NS 
1.06 NS 
0\ 
0 
TABLE XI (Continued) 
Item 
No. 
13. 
14. 
15 ~ 
16. 
17. 
18. 
19. 
20. 
21. 
Educational Experience 
Psychological Testing 
Educational Measurements 
Economics (cultural, socio-economic trends) 
Social Psychology 
Statistics (Research Theory, application) 
Comparative Religion (influence & signif.) 
Data Processing 
Political.Science 
Guidance Services (principles & adm.) 
Strongest' 
Agreement 
· Group a/ 
CES 
CES 
SEC 
SEC 
CES 
SEC 
SEC 
SEC 
SEC 
\_ 
~ Based on average ranks on extent to which item is needed. 
£/ CES - Counselor Educators Secondary 
!:.) SEC - Secondary School Counselors 
Zu 
.38 
.19 
1.82 
1.12 · 
1.17 
3.13 
.21 
2.84 
.84 
p 
NS 
NS 
NS 
NS 
NS 
.01 
NS 
.05 
NS 
C]\ 
,-, 
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extent that the secondary school counselors felt that it was needed, 
The Zu value obtained indicated a disparity s.ignificant at the .01 le,reL 
The final item with a disparity between counselor educators sec-
ondary, and secondary school counselors was Item No. 20, Political 
Science. The secondary schooi counselors felt that Political Science 
was needed to a greater extent than did the counselor educators second-
ary. This disparity on the Zu value was significant at the .OS level, 
Five of the twenty-one educational experiences needed in relation 
to Hypothesis III were found to have Zu value equal to or exceeding the 
value required for significance at the . 05 level. On the basis of these 
results, Hypothesis III was rejected. 
Hypothesis IV 
There will be no significant difference in the observations 
(responses) of secondary school counselors from that of elementary 
school counselors on any of the twenty-one educational experiences 
needed for school counselors. 
The study includes 124 secondary school counselors and eighty-eight 
elementary school counselors. The data results related to Hypothesis IV 
is summarized in Table XII. The first item, Human Growth, was favored 
to a greater extent by the el~mentary school counselors than it was by 
the secondary school counselors. The disparity as computed by the 
Mann-Whitney Zu test was significant at the . 001 level. 
The reader will note from Tables VIII through Xl that the school 
counselors, secondary and elementary, were the only groups with a sig-
nificant disparity on this item, Human Growth. The same is true of 
the second item, Learning (process of learning). 
Item 
No. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
j2, 
TABLE XII 
INTER-GROUP COMPARISON OF SEC AND EC (MANN-WHITNEY U) 
ON EDUCATIONAL EXPERIENCE NEEDED 
Strongest 
Agreement 
Educational Experience Group a/ 
-
Human Growth EC£./ 
Learning (process) EC 
Sociology EC 
Counseling Practicum (supervised) EC 
Pers-0nality (dynamics, ind. diff.) EC 
Curriculum EC· 
Anthropology EC 
Group Counse Ung (supervised) EC 
Counseling Theory & Technique EC 
Group Guidance (dynamics) EC 
Philosophy EC 
Counselor Sensitivity Training EC 
Zu p 
3.70 .001 
2.33 .05 
1. 31 NS 
. 71 NS 
1.15 NS 
2.28 .05 
1. 72 NS 
.93 NS 
.26 NS 
1.04 NS 
.84 NS 
.10 NS 
°' (.,,1 
TABLE XII {Continued) 
Item 
No. Educational Experience 
13. Psychological Testing 
14. Educational Measurements 
15. Economics (cultural, socio-economic trends) 
16. Social Psychology 
17. Statistics (Research Theory, application 
18. Comparative Religion (influence & signif.) 
19. Data.Processing 
20. Political Science 
21. Guidance Services (principles & adm.) 
Strongest 
Agreement 
· Group §:./ 
EC 
SEC~ 
EC 
EC 
EC 
SEC 
SEC 
SEC 
EC 
§:./ Based on average ranks on extent to which item is needed. 
!?._/ Elementary School Counselors 
~ Secondary School Counselors 
Zu 
.93 
.14 
.44 
.90 
.44 
. 85 
.01 
.99 
1.90 
p 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
°' ~
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The elementary counselors felt th~t the educational experience 
No. 2; Learni.ng, _was needed to a greater extent than did. the secondary 
school counselors. The Zu value on Item No. 2, Learning, was found to 
be significant at .the .Q5 level. 
Item No. 6, Curriculum (structure, learning goals, implementation), 
was found to be favored to a greater extent by elementary school coun-
selors than did the secondary school counselors. The significance level 
for this item was at the .05 level. 
Three of the twenty-one.items (educational experiences needed) ana-
lyzed.in relation to Hypothesis IV were found to have values equal to 
or exceeding the value required for significance at the .05 level. On 
the basis of these results, Hypothesis IV was rejected .. 
The reader will note from Tables VIII thro.ugh XI that all four 
groups had a disparity of: responses on Item No. 6, Curriculum, that was 
significant at the . 05 level. 
Ten of the twenty-one items of educational experinces needed had a 
disparity between the groups for at least one item. 
Counsel.or educators elementary·and elementary counselors indicated 
greater .agreement that·the experiences.as listed were needed by school 
counselors than the other three. groups indicated .. 
Inte.rgroup Comparisons of Competencies or Behaviors 
Needed by School Counselors 
Table XIII contains a list of the thirty-one Competencies or Be~ 
haviors identified and used in this study. Following each item, the 
average rank (Kruskal-Wallis) is Ust:ed and the H value and probability 
level stated. Thehigher values indicate stronger agreement and the 
lower values, less .agr,ee:iµent. In order for the H value to be 
TABLE XIII 
THE KRUSKAL-WALLIS ONE WAY ANALYSIS OF VARIANCE BY RANKS 
FOR COUNSELOR EDUCATORS, AND SCHOOL COUNSELORS 
ON COMPETENCIES OR BEHAVIORS 
Item Competencies or Average Rank 0£ ResEonse 1 
No. Behaviors CEE-1 CES-2 SEC-3 EC-4 
22. Awareness of Process and Role 182.4 147.9 140.5 143.1 
23; Reacting Relating Communicating 
with c·ounselee · · 155.8 137.2 144.0 143.·6 
24. Meeti_ng Counselee 's Individual 
Needs 147.4 143.5 145.8 143.1 
25. Counseling.and Consulting Parents, 
Teachers, Others 157 .9 147.6 135. 7 150.4 
26. Aiding Students, Teachers, 
Parents to Reality of Environment 148.1 143.0 144.1 143.8 
27. Interpreting Tests 145.4 125.7 139.7 157 .5 
28. Assisting Teachers in Use 
of Test Information 149.3 154.0 136.8 150.9 
29. Working through Case 
Conferences 150. 2 144.4 133.4 158.5 
30. Orientation and Placement 
of Students 137.5 133.8 151. 7 141 .. 8 
31. Working through Community 
Agencies · 149.8 124.8 141. 7 154;3 
H 
Value p 
1.5 NS 
2.6 NS 
0.20 NS 
5.1 NS 
0.1 NS 
5.9 NS 
2.9 NS 
6.8 NS 
2.3 NS 
°' 4.4 NS 
°' 
TABLE XIII (Continued) 
Item Competencies or Average Rank of ResEonse 1 H 
No. Behaviors CEE-1 CES-2 SEC-3 EC-4 Value p 
32. Assisting Teachers with 
Classroom guidance 177.1 141.1 132. 2 148.0 12.2** .01 
33. Maintaining On-Going Group 
Counseling 175.6 141.4 128.2 152.6 14.3** .01 
34. Sharing Appropriate Data with 
Teachers and Administration 166.9 142.7 137.4 145.2 5.2 NS 
35. Interpreting the Guidance 
Program 150.7 142.9 137.5 153.2 2.7 NS 
36. Supervising Special Programs 
Related to Vocations · 148.8 141.1 142.2 148.3 0.5 NS 
37. Contributing to Curriculum 
Planning 150.8 125.4 154.9 135.1 6.2 NS 
38. Representing Student to Staff 133. 9 136.9 139.1 143.4 0.9 NS 
39. Working with Parents and 
Other Groups 142.6 150.7 130.9 162.3 9.9 .05 
40. Evaluating and Innovating 
Change in Program 151.6 149.9 140.5 144.4 1.0 NS 
41. Understanding Inter-Personal 
Intra~Personal Conflicts 149.8 154.7 140.7 145.0 1.6 NS 
42. Understanding and Acceptance of 
°' 11 Individual Worth" of counselee 141.9 148.1 143.7 147.1 0.4 NS -._J 
Item Competencies or 
No. Behaviors 
43. Understanding Inter Personal 
Intrapersonal Conflicts 
44. A Realistic View of Student's 
Total Environment 
45. Awareness and Effect of 
Family and Peers 
46. Understanding of Cultural and 
Socio-Economic Differe;nces 
47. Understanding Developmental 
Tasks and Implications 
48. Understanding and Accepting 
Self and Behavior 
49. Awareness and Effect of His 
Attitudes, Values, Goals on 
Counseling Process 
so. Realization of Other Value 
Systems 
TABLE XIII (Continued) 
Average Rank of ResEonse 1 
CEE-1 CES-2 SEC-3 
149.8 154.7 140.7 
143.6 147.9 141. 3 
151.1 157 .9 137.5 
153.9 148.0 137 .5 
164.7 161.4 127.5 
145.6 152.9 137.4 
156.2 146.2 141.3 
151.4 149.3 147.3 
H 
EC-4 Value 
145.0 1.6 
149.7 0.9 
14 7 .6 3.2 
149.8 2.4 
153. 5 13.5** 
152 .4 3.3 
143.9 2.0 
136.8 2.1 
p 
NS 
NS 
NS 
NS 
.01 
NS 
NS 
NS 
°' 00 
Item 
No. 
Competencies or 
Behaviors 
51. Working toward self 
actualization 
52. Keeping Abreast of Professional 
Trends--Innovations 
TABLE XIII (Continued) 
Average Rank of Response 1 
CEE-1 CES-2 SEC-3 
151.4 14-9. 3 147.3 
133.1 148.2 141. 8 
EC-4 
136.8 
152.6 
H 
Value 
2.1 
3.13 
p 
NS 
NS 
1Higher values indicate stronger agreement that the item is needed, and the lower values indicate less 
agreement. 
2 The four groups were as follows: 
CEE-1 
CES-2 
SEC-3 
EC-4 
Counselor Educators, Elementary 
Counselor Educators, Secondary 
Secondary Counselors 
Elementary Counselors 
*To be significant at the .OS level with 3 degrees of freedom the value of H must equal or exceed 7,82. 
**To be significant at the .01 level with 3 degrees of freedom the value of H must equal or exceed 
11.34. 
***To be significant at the .001 level with 3 degrees of freedom the value of H must equal or exceed 
16.27. . 
°' ~
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significant-at the .05 level with three degrees of freedom, it must be 
equal to or exceed 7.82. An asterisk is used to indicate each case 
where a group response differs significantly (P :< .OS) from the other 
three groups. The s_ignificance level of .01 a:p.d .001 are indicated. 
also, however, the .05 level of significance from the Mann-Whitney Zu 
is the acceptable level of this study. 
Counselor e'tlucators ele_~~ntary favored items 32, 33 to a greater 
extent than did any 'of the other three groups compared. 
The· elementary counsel.ors favored working with Parents and Other 
Groups to a_ greater degree than did the other three_ groups. 
Counselor educators. elementary viewed Understandi_ng Developmental 
t~sks and Implications (item 4 7) as needed to a greater d_egree than the 
other three_ groups compared. 
Th~·Kruskal-Wallis allowed the rejection of the null hypotheses; 
therefore the Man,n-Whitney Zu-test was applicable. Two items, contri-
buting to curriculum planning (37) and working through case conferences 
. . 
(29), showed a disparity that did not appear on the Kruskal-Wallis 
test. 
The Mann-Whitney Zu test followed the Kruskal-Wallis on all thirty-. 
one items of the Competencies or Behaviors needed, _showing an H value 
at the .05 level of significance. The results of these analyses follow. 
The third and final statistical findings are results of the Com-
petencies or Behaviors needed by school counselors as perceived by 
counselor educators elementary (CEE), counselor educators secondary 
(CES), secondary school counselo_rs ·(SEC), and elementary school counse-
lors (EC). 
Hypothesis V 
There will be no significant difference in the observations 
(responses) of counselor educators elementary from that of counselor 
educators secondary on any of the thirty-one Competencies or Behaviors 
needed by school counselors. 
The data shown on Table XIV are from forty-five counselor educators 
secondary and thirty-three counselor educators elementary on Competen-
cies or Behaviors needed by school counselor. Two of the items from 
the total of thirty-one were disparate at the .05 level of significance. 
The counselor educators elementary felt that Item No. 32, Assisting 
Teachers With Classroom Guidance and group guidance programs, was needed 
to a greater extent than did the counselor educators secondary. The Zu 
score on this item was found to be significant at the .05 level. 
Item No. 33, Maintaining an On-Going Group Counseling Program, was 
favored by counselor educators elementary to a greater extent than did 
the counselor educators secondary. The computed Zu value was found to 
be significant at the .05 level. 
The remaining 29 Competencies or Behaviors as seen by counselor 
educators elementary and secondary were not disparate to the degree of 
significance accepted in this study. On the basis of these results, 
Hypothesis V was rejected'. 
Hypothesis VI 
There will be no significant difference in the observations 
(responses) of counselor educators elementary from that of elementary 
school counselors on any of the thirty-one Competencies or Behaviors 
needed by school counselors. 
TABLE XIV 
INTER-GROUP COMPARISONS OF CES AND CEE (MANN-WHITNEY ZU) 
ON COMPETENCIES OR BEHAVIORS NEEDED 
Item 
No. Competencies or Behaviors 
22. Awareness of Process and Role 
23. Reacting, Relating, Communicating with Counselee 
24. Meeting Counselee's Individual Needs 
25. Counseling & Consulting Parents, Teachers, Others 
26. Aiding Students, Teachers, Parents to Reality 
of Environment 
27. Interpreting Tests 
28. Assisting Teachers in Use of Test Information 
29. Working Through Case Conferences 
30. Orientation & Placemtnt of Students 
31, Working Through Community Agencies 
32, Assisting Teachers with Classroom Guidance 
33, Maintaining On-Going Group CounseHng 
Strongest 
Agreement 
Group~ 
CEE .12_/ 
CEE 
CEE 
CEE 
CEE 
CEE 
CES c/ 
CEE 
CEE 
CEE 
CEE 
CEE 
Zu 
0.4 
1.6 
0.3 
0.8 
0.3 
1.2 
0.3 
0,4 
0.2 
0.5 
2.0 
2.1 
p 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
,OS 
.OS 
---.! 
N 
TABLE XIV (Continued) 
Strongest 
Item Agreement 
No. Competencies or Behaviors Group y Zu p 
34. Sharing Appropriate Data with Teachers & Adm. CEE 1.4 NS 
35. Interpreting the Guidance Program CEE 0.5 NS 
36. Supervising Special Programs Related to Vocations CEE 0.4 NS 
37 0 Contributing to Curriculum Planning CEE 1.5 NS 
38. Representing Student to Staff CES 0.2 NS 
39. Working with Parents & Other Groups CES 0.5 NS 
40. Evaluating & Innovating Change in Program CEE 0.09 NS 
41. Understanding Philosophy, Principles, Practices 
of Counseling CES L2 NS 
42. Understanding and Acceptance of 11 individual 
worthn of Counselee CES 0,5 NS 
43. Understanding Inter-personal-intra-
personal Conflicts CES 0.4 NS 
44. A Realistic View of Student's Total Environment CES 0.2 NS 
45, Awareness and Effect of Family & Peers CES 0,5 NS 
--...:; 
v,l 
TABLE XIV (Continued) 
Strongest 
Item Agreement 
No. Competencies or Behaviors Group 
46. Understanding of Cultural & Socio-
Differences CEE 
47. Understanding Developmental Tasks and 
Implications CEE 
48. Understanding & Accepting Self & Behavior CES 
49. Awareness & Effect of His Attitudes, Values, 
Goals on Counseling Process CEE 
so. Realization of Other Value Systems CEE 
51. Working Toward Self-Actualization CES 
52. Keeping Abreast of Professional Trends, 
Innovations CES 
~ Based on average ranks on extent to which item is needed. 
£_/ CEE - Counselor Educators, Elementary 
:=./ CES - Counselor Educators, Secondary 
Zu 
0.4 
0.2 
0.5 
0.8 
0.1 
0.7 
1.0 
p 
NS 
NS 
NS 
; 
NS 
NS 
NS 
NS 
"'.! 
.j::. 
75 
The counselor educators elementary and elementary school counselors 
are described under Hypothesis II in this chapter. Table XV is a sum-
mary of responses of the two groups concerning the educational experi-
ences needed for school counselors. 
One item, Assisting Teachers with Classroom Guidance, (Item No. 
32), was favored to a significant degree by counselor educators elemen-
tary. The Zu value was found to be significant at the .OS level. 
Thirty-one items on Competencies or Behaviors were computed for 
the Zu value, with only one item showing a significance level accepted 
in this study (.OS level). 
On the basis of these results, Hypothesis VI was rejected, 
Hypothesis VII 
There will be no significant difference in the observations 
(responses) of counselor educators secondary from that of secondary 
school counselors on any of the thirty-one Competencies or Behaviors 
needed by school counselors. 
The data examined here relates to the same groups described in 
relation to Hypothesis III. The results are reported in Table XVI, 
The secondary counselors felt that the Competency No. 37, Contri-
buting to Curriculum Planning, was needed to a greater extent than did 
the counselor educators secondary. The Zu value was favored to be sig-
nificant at the .OS level. 
The reverse is true for Item No. 47, for the counselor educators 
secondary favored Understanding Developmental Tasks and Implications to 
a greater extent than did the secondary school counselors. The Zu value 
for this item.had a significance level of .OS. 
Item 
No. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
TABLE XV 
INTER-GROUP COMPARISONS OF CEE AND EC (MANN-WHITNEY ZU) 
ON COMPETENCIES OR BEHAVIORS NEEDED 
Strongest 
Agreement 
Competencies of Behaviors Group~ 
Awareness of Process and Role CEE EJ 
Reacting Relating, Communicating with Counsel-ee CEE 
Meeting Counselee's Individual Needs CEE 
Counseling & Consulting Parents, Teachers, 
Others . . CEE 
Aiding Students, Teachers, Parents to Reality 
of Environment CEE 
Interpreting Tests EC c/ 
Assisting Teachers in Use of Test Information EC 
Working Through Case Conferences EC 
Orientation & Placement of Students EC 
Working Through Community Agencies EC 
Assisting Teachers with Classroom Guidance CEE 
Maintaining On-Going Group CounseHng CEE 
Zu 
0.8 
1.3 
0.4 
0.7 
0.3 
1.0 
0.1 
0.7 
0.3 
0.3 
2 .o 
1. 8 
p 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
.05 
NS -...J 
°' 
TABLE XV (Continued) 
Strongest 
Item Agreement 
No. Competencies of Behaviors Group a/ Zu p 
34. Sharing Appropriate Data with Teachers & Adm. CEE 1.6 NS 
35. Interpreting the Guidance Program EC 0.2 NS 
36. Supervising Special Programs Related to Vocations Tied 0.0 NS 
37. Contributing to Curriculum Planning CEE 1. 2 NS 
38. Representing Student to Staff EC 0.9 NS 
39. Working with Parents & Other Groups EC 1.5 NS 
40. Evaluating & Innovating Change in Program CEE 0.6 NS 
41. Understanding Philosophy, Principles, Practices 
of Counseling EC 0.9 NS 
42. Understanding and Acceptance of "individual worth 
of Counsele.e EC 0.5 NS 
43. Understanding Inter-personal-intra-personal 
Conflicts CEE 0.4 NS 
44. A Realistic View of Student's Total Environment EC 0.5 NS 
45. Awareness and Effect of Family & Peers CEE 0.3 NS 
---J 
"'-l 
TABLE XV (Continued) 
Item 
No. Competencies or Behaviors 
46. Understanding of Cultural & Socio-Economic 
Differences 
47. Understanding Developmental Tasks and 
Implications 
48. Understanding & Accepting Self & Behavior 
49. Awareness & Effect of His attitudes, Values, 
Goals on Counseling Process 
50. Realization of Other Value Systems 
51. Working Toward Self-Actualization 
52. Keeping Abreast of Professional Trends, 
Innovations 
!!.f Based on Average ranks on extent to which item is needed, 
£.I CEE - Counselor Educator, Elementary 
c/ EC - Elementary Counselors 
Strongest 
Agreement 
Group 
CEE 
CEE 
EC 
CEE 
CEE 
CEE 
EC 
Zu 
0.3 
0.9 
0.6 
1.1 
1. 2 
0.2 
1. 7 
p 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
"-J 
00 
Item 
No. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
TABLE XVI 
INTER-GROUP COMPARISONS OF CES AND SEC (MANN-WHITNEY U) 
ON COMPETENCIES OR BEHAVIORS NEEDED 
Competencies of Behaviors 
Awareness of Process and Role 
Reacting Relating, Communicating with Counselee 
Meeting Counselee's Individual Needs 
Counseling & Consulting Parents, Teachers, Others 
Aiding Students, Teachers, Parents to Reality 
of Environment 
Interpreting Tests 
Assisti_ng Teachers in Use of Test Information 
Working Through Case Conferences 
Orientation & Placement of Students 
Working Through Community Agencies 
Assisting Teachers with Class.room Guidance 
Maintaining On-Going Group Counseling 
Strongest 
Agreement 
Group a/ 
CES £/ 
SEC c/ 
SEC 
CES 
SEC 
SEC 
CES 
CES 
SEC 
SEC 
CES 
CES 
Zu 
0.6 
0.6 
0.2 
0.9 
0.07 
1.0 
1.19 
0.8 
1. 3 
1. 2 
0.6 
0.9 
p 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
NS --...] 
\D 
TABLE XVI (Continued) 
--Strongest 
Item Agreement 
No. Competencies of Behaviors Group~ Zu p 
34. Sharing Appropriate Data with Teachers & Adm. CES 0.3 NS 
35. Interpreting the Guidance Program CES 0.3 NS 
36. Supervising Special Programs Related to Vocations SEC 0.08 NS 
37. Contributing to Curriculum Planning SEC 1.96 .05 
38. Representing Student to Staff SEC 0.1 NS 
39. Working with Parents & Other Groups CES 1.4 NS 
40. Evaluating & Innovating Change in Program CES 0.6 NS 
41. Understanding Philosophy, Principles, Practices 
of Counseling CES 1. 9 NS 
42. Understanding and Acceptance of "individual worth 
of Counselee CES 0.4 NS 
43. Understanding Inter-personal-intra-personal 
Conflicts CES 1.1 NS 
44. A Realistic View of Student's Total Invironment CES 0.5 NS 
45. Awareness and Effect of Family & Peers CES LS NS 
00 
0 
TABLE XVI (Continued) 
Item 
No. Competencies of Behaviors 
46. Understanding of Cultural & Socio-Economic 
Differences 
47. Understanding Developmental Tasks and Implications 
48. Understanding & Accepting Self & Behavior 
49. Awareness & Effect of His attitudes, Values, 
Goals on Counseling Process 
50. Realization of Other Value Systems 
51. Working Toward Self-Actualization 
52. Keeping Abreast of Professional Trends, Innovations 
~ Based on average ranks on extent to which i tern is need.ed. 
b/ CES - Counselor Educator, Secondary 
~ SEC - Secondary Counselors 
Strongest 
Agreement 
Group a/ 
CES 
CES 
CES 
CES 
CES 
CES 
CES 
Zu 
1. 7 
2.3 
1.2 
0.4 
0.2 
1.1 
0.5 
p 
NS 
.05 
NS 
NS 
NS 
NS 
NS 
00 
...... 
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Two of the thirty-one items of Competencies or Behaviors showed a 
.05 level of significance; therefore Hypothesis VII was rejectedo 
Hypothesis VIII 
There will be no significant difference in the observations 
(responses) of secondary school counselors from that of elementary 
school counselors on any of the thirty-one Competencies or Behaviors 
lneeded by school counselors. 
The secondary school counselors and elementary school counselors 
are described under Hypothesis IV. The results of the analysis computed 
for each item are reported in Table XVII. 
The elementary counselors felt that Item No. 29, Working Through 
Case Conferences, was needed to a greater extent than did the secondary 
counselors. The Zu value for this item was found to be significant at 
the .05 level. 
The elementary school counselors also favored Item No, 33, Main-
taining On-going Group Counseling, to a greater extent than did the 
secondary counselors. The Zu value for Item No. 33 was significant at 
the .05 level. 
The elementary school counselors. also favored Item 39, Wqrking 
with Parents and Other Groups, to a greater extent than did the second.,. 
ary counselors. This item showed significance at the .01 level. 
Item No. 47, Understanding Developmental Tasks and Implications, 
was favored to a greater extent by elementary counselors than by second~ 
ary counselors. The Zu value for this item was found to be significant 
at the .OS level. 
Item 
No. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
TABLE XVII 
INTER-GROUP COMPARISONS OF SEC AND EC (MANN-WHITNEY U) 
ON COMPETENCIES OR BEHAVIORS NEEDED 
Competencies or Behaviors 
Awareness of Process and Role 
Reacting Relating, Communicating with Counselee 
Meeting Counselee's Individual Needs 
Counseling & Consulting Parents, Teachers, Others 
Aiding Students, Teachers, Parents to Reality of 
Environment 
Interpreting Tests 
AssistingTeachers in Use of Test Information 
Working Through Case Conferences 
Orientation & Placement of Students 
Working Through Community Agencies 
Assisting Teachers with Classroom Guidance 
Maintaining On-Going Group Counseling 
Strongest 
Agreement 
Group a/ 
EC~ 
SEC£./ 
SEC 
EC 
SEC 
EC 
EC 
EC 
SEC 
EC 
EC 
EC 
Zu 
0.3 
.07 
0.3 
1.6 
0.03 
1. 8 
l.4 
2.5 
0.9 
1. 2 
1.5 
2.3 
p 
NS 
NS 
NS 
NS 
NS 
NS 
NS 
.OS 
NS 
NS 
NS 
.OS 
00 
c.,.:i 
TABLE XVII (Continued) 
· Strongest 
Item Agreement 
No. Competencies or Behaviors Group y Zu p 
34. ·Sharing Appropriate Data with Teachers & Adm. EC 0.8 NS 
35. Interpreting the Guidance Program EC 1.6 NS 
36. Supervising Special Programs Related to Vocations EC 0.6 NS 
37. Contributing to Curriculum Planning SEC l.90 NS 
38; Representing Student to Staff EC 0.6 NS 
39. Working with Parents & Other Groups EC 3.0 .01 
40. Evaluating & Innovating Change in Program EC 0.4 NS 
41. Understanding Philosophy, Principles, Practices, 
of Counse Hng EC 1.9 NS 
42. Understanding and Acceptance of "individual worth 
of Counselee EC 0.4 NS 
43. Understanding Inter-personal-intra-personal 
Conflicts EC 0.5 NS 
44. A Realistic View of Student's Total Environment EC 0.9 NS 
45. Awareness and Effect of Family & Peers EC 1.0 NS 
00 
.i:::. 
TABLE XVII (Continued 
Item 
No. Competencies or Behaviors 
46. Understanding of Cultural & Socio-Economic 
Differences 
47. Understanding Developmental Tasks and Implications 
48. Understanding & Accepting Self & Behavior 
49. Awareness & Effect of His Attitudes, Values, 
Goals on Counseling Process 
50. Realization .of Other Value Systems 
51. Working Toward Self-Actualization 
52; Keeping Abreast of Professional Trends, 
Innovations 
a/ Based on average ranks on extent to which item is needed. 
b/ EC - Elementary Counselors 
:::J SEC - Secondary Counselors 
Strongest 
Agreement 
Group y 
EC 
EC 
EC 
EC 
SEC 
EC 
EC 
Zu 
1.2 
2.5 
1.65 
0.3 
1.1 
0.1 
1. 2 
p 
NS 
.05 
NS 
NS 
NS 
NS 
NS 
00 
tn 
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Four of the thirty-one items of Competencies or Behaviors showed 
a . 05 level of significance .. On the basis of this analysis Hypothesis 
VIII was rejected. 
In the course of this investigation, statistical tests were made 
for eight: hypotheses which were stated at the outset of the study; On 
the basis of t:he data available and the statistical analysis made using 
these data, all eight of the hypotheses stated were rejected, 
The data upon which statistical tests were made were from a total 
of 290 counselor educators and school counselors from a five state area 
including Texas, Missouri, Kansas, Arkansas and Oklahoma. The summary, 
conclusions, and recommendations are presented in the final chapter of 
this paper. 
CHAPTER V 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
The primary purpose of this investigation was to determine whether 
there were significant differences in the perception of counselor edu-
cators, secondary school counselors, and elementary school counselors 
in regard to the educational experiences and competencies or behaviors 
needed by school counselors, elementary and secondary. 
The subjects were selected by a systematic sampling of counselor 
educators, secondary school counselors and elementary school counselors 
from a five state area including Texas, Missouri, Kansas, Arkansas, and 
Oklahoma. A total of 470 instruments were administered with 67 percent 
return (315). Twenty-five were deleted because of lack of trainingor 
because respondents were not employed half time or more in counseling, 
leaving 290 acceptable for the study. 
The sample of counselor educators were divided into two groups. 
To one group the instruments for secondary counselors were administered, 
and the second. group responded to the elementary counselor instruments. 
There iyere 45 counselor educators elementary (CEE), 33 counselor 
educators secondary (CES), 124 secondary school counselors (SEC), and 
88 elementary school counselors (EC) included in the study. 
The responses of each of the four groups were compared by use of 
the Kruskal-Wallis one-way analysis of variance. Where H values signi-
ficant at the .OS probability level were obtained, the Mann-Whitney Zu 
87 
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test was employed to determine the location of differences among groups, 
Again the . 05 probability level was selected for statistical signifi-
cance. 
A summary of results from the one-way analysis of variance by 
ranks (Kruskal-Wallis) for each independent item is presented in Table 
VIII and XIII in Chapter IV. Table VIII ranks the Educational Experi-
ences and Table XIII ranks the Competencies or Behaviors. 
Summary of Significant Group Disparity 
on Educational Experiences 
Table XVIII is a summary of the educational experiences that were 
found to show significant disparity among the four groups compared. All 
four groups that were compared showed significant difference for the 
item Curriculum (str1+cture, learning goals, implementation). School 
counselors, both secondary and elementary favored curriculum study as a 
needed educationc;1.l experience to a greater degree than did the counselor 
educators. Recent literature on the subject would indicate many are in 
agreement with school counselors. Alexander (63) suggests guidance 
counselors be involved with other specialists in the planning and 
directing of the school curriculum. Faust (64) says that, in reality, 
curriculum development comprises the counselor's-consultant focus, inas-
much as it is the total curriculum world of the child that the counselor 
works to influence. Brough and Bergstein (66) feel that perhaps the 
initial point to be made is that the perceptive, dedicated school coun-
selor cannot avoid involvement in the area of curriculum. 
The school counselors also favored sociology (social forces and 
patterns) as a needed educational experience above that of the counse-
lor educators. Stiller (66), in Casting the Future, predicts that the 
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TABLE XVIII 
SUMMARY OF MANN-WHITNEY ZU ANALYSIS 
OF VARIANCE ON EDUCATIONAL 
EXPERIENCES NEEDED 
Strongest 
Educational Groups Agreement y Zu p 
ExEerience ComEared Grou:e 
Curriculum CES-CEE CEE'b/ 2. 74 .05 
CEE-EC EC cl/ 2.28 .05 
CES-SEC SEC e/ 3.98 .001 
SEC-EC EC 2.28 .05 
Sociology CEE-EC EC 2.64 .05 
CES-SEC SEC 3.13 .01 
Counseling Practicum CEE-EC CEE 2.11 .05 
Counseling Theory and Technique CES-SEC CES_s/ 2.35 .05 
Economics CEE-EC EC 2.29 .05 
Social Psychology CEE-EC EC 2.98 .05 
Comparative Religion CEE-EC EC 4.10 .001 
CES-SEC SEC 3.13 .01 
Political Science CES-SEC SEC 2.84 .05 
Human Growth SEC-EC EC 3.70 .001 
Learning (process) SEC-EC EC 2.33 .05 
y Based on average ranks on extent to which item is needed 
£! CEE counselor educators elementary (n=45) 
El CES counselor educators secondary (n=33) 
!Y EC elementary school counselors (n=88) 
~ SEC secondary school counselors (n=l24) 
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counselors of the 1970 1 s will receive six years of undergraduate and 
graduate training before beginning their work. They will major in psy-
chology, sociology or anthropology .. Kavruck (67) says more and more 
educators are recognizing that the basic content of counselor education 
must become increasingly disciplinary. He includes: Economics, Soci-
ology, Political Science, Anthropology, Social Psychology, psychology of 
learning, personality dynamics and others. 
The elementary counselors favored Economics as a needed educational 
experience to a greater extent than did counselor educators elementary. 
The same is true for Social Psychology. 
Secondary school counselors favored Political science as a needed 
educational experience to a greater extent than did the counselor edu-
cators secondary. 
Elementary school counselors favored both Human Growth and Learn-
ing (Process) to a greater extent than did the secondary school counse-
lors. 
Counselor educators elementary favored Counseling Practicum to a 
greater extent than did the elementary school counselors. The Counse-
lor educators secondary favored the study of CounseHng Theory and 
Technique to a greater extent than did the secondary school counselors. 
These disparities may be due in part to the didactic-experience gap 
suggested by school counselors in this study. In the words of one coun-
selor responding in this study: The big mistake in university training 
now is the inconsistent and mostly unrelated program offered to stu-
dents .... When we enter a school to work as a counselor our minds 
are confused as to what a counselor should do. 
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Isakson (63) agrees: it seems rather obvious that there is too 
little relationship between theory and practice. Perhaps this is due 
to the fact that many counselor educators are theoreticians only and 
have little if any practical experience. He suggests time be allowed 
for counselor educators to go out in the schools and get practical first 
hand experience, and in exchange the school counselors and supervisors 
could participate in the counselor education programs, Lister (69) 
believes research on the integration of theory and practice is needed, 
There is no clear picture of how the counselor develops a workable-
counseling approach based on sound theory. There is a need to distin-
guish between conditions that facilitate this outcome and those under 
which the student merely learns theory and technique in an unrelated 
manner. 
On item No. 18, Comparative Religion (influence and significance) 
the school counselors, secondary and elementary favored this item to a 
greater extent than did the counselor educators. This disparity may be 
relevant to th~ area location of the five states included in this study, 
i.e., the Bible Belt; or a possible problem of semantics. Stripling 
and Lane (59) list comparative religion as included in the basic prepa-
ration of school counselors. 
Summary of Significant Group Disparity on 
Competencies or Behaviors 
Table XIX is a summary of the competencies or behaviors that were 
found to have disparity among the four groups compared. Only five of 
the thirty-one items proved to be significantly disparate. 
Counselor educators elementary favored Assisting Teachers with 
Classroom Guidance to a greater degree than did counselor educators 
TABLE XIX 
SUMMARY OF MANN-WHITNEY ZU ANALYSIS 
OF VARIANCE ON COMPETENCIES 
AND BEHAVIORS NEEDED 
Competency or Groups Strongest 
Behavior Compared Agreement 
Grou a/ 
Assisting Teachers CESb/~CEEC/ CEE 
With Classroom Guidance CEE°7EC ~- CEE 
Maintaining On-going SECe/-EC EC 
Group Counseling . CES:-CEE CEE 
Contributing to 
Curriculum Planning CES-:-SEC SEC 
Understanding CES-SEC CES 
Developmental Tasks SEC EC EC 
Working with Parents 
and Other Groups SEC-EC EC 
Working Through Case 
Conferences · SEC-EC EC 
~ Based on average ranks on extent to which item 
£_/ CEE counselor educators elementary (n=45) 
£.! CES counselor educators secondary (n=33) 
d/ EC elementary school counselors (n=88) 
e SEC secondary school counselors (n=124) 
Zu 
2.0 
2,0 
2.3 
2.0 
1.96 
2.3 
2.5 
3.0 
2.5 
is needed 
92 
p 
.OS 
.OS 
.OS 
.OS 
.OS 
.OS 
.OS 
.01 
.OS 
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secondary or elementary school counselors. Dinkmeyer (60) agrees that 
one of the main functions of the counselor is to help the teacher to be 
aware of and sensitive to the child's personal needs, goals and pur-
poses, and to assist the teacher to utilize the principles from educa-
tional psychology, child development, learning theory and guidance in 
the classroom. Brown and Pruett's (7) study found elementary teachers 
considered the teacher's role in guidance as one of identifying student 
needs and problems, making referrals, working with the home, and working 
with students having learning difficulty: Isakson (72) lists the sec-
ondary counselors role as a consultant to members of the administrative 
and teaching staffs in the area of guidance by helping teachers to 
secure materials and to develop procedures for a variety of classroom-
group guidance experiences. 
Counselor educators elementary agreed that maintaining on-going 
Group Counseling was desired to a greater extent than did counselor edu-
cators secondary. Elementary counselors favored this item more than 
did the secondary school counselors. It is generally agreed in the lit-
erature that group counseling in both elementary and secondary guidance 
programs are of value as viewed by Ohlsen (73), Anderson and Johnson 
(74), Kinneck (75), Mahler (76), and Wright (77). 
Item 37, Contributing to Curriculum Planning was favored more by 
secondary school counselors than by counselor educators secondary, The 
reader will note that the comparison of these two groups is the only one 
with significant differences on this item. General agreement exists 
that curriculum involvement comprises a function of the school counse-
lor. (63-66) 
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Counselor educators secondary and elementary school counselors 
agreed that the item, Competency in Understanding Developmental Tasks, 
was needed more than did secondary school counselors. 
Elementary counselors felt that the item, Working with Parents, 
was necessary to a greater extent than did the secondary school counse-
lors. 
The last two items have received considerable attention in recent 
literature, viewing students in a developmental process through life, 
including family and all environmental influences, Blocker, (78) 
Dinkmeyer, (79) Piaget, (80). 
Conclusions 
The limitations discussed in Chapter I would indicate that only 
conservative interpretations and generalizations be made from the find-
ings of this investigation. Therefore, the conclusions derived from 
this study are considered to be applicable only to the particular area 
from which the research population was selected. 
The conclusions from this study are presented in three separate 
sections. In order of their appearance, the sections report conclusions 
regarding (a) attributes of counselor educators and school counselors, 
(b) educational experiences needed by school counselors, and (c) com-
petencies or behaviors needed by school counselors. 
Conclusions Regarding Attributes of Counselor 
Educators and School Counselors 
Academic Training and Location 
The counselor educator is more likely to hold a Ph.D. degree and 
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received his professional training out of the state from where he is· 
employed. The school counselors, both elementary and secondary, were 
more likely to hold master's degrees and received professional training 
in his state of employment. 
Counseling and Teaching Certification 
Secondary school counselors are more likely to hold standard certi-
fication in counseling than elementary counselors. Both secondary and 
elementary counselors are more apt to hold secondary teaching certifi-
cates than elementary teaching certificates. The high percentage of 
elementary counselors that had had both secondary teaching and counsel-
ing experience may account to a degree for the few number of differences 
found on both the educational experiences needed and counsel.or compe-
tencies or behaviors.· 
Teaching Experience 
The secondary counselor is more likely to have had secondary 
teaching experience than the elementary counselor. The elementary coun-
selor appears to have had more experience in teaching both in elemen-
tary·· and seconda:i;y schools. 
Counseling Experience and Time Assigned 
The majority of both secondary school counselors and elementary 
school counselors have been counseling five years or less. More of the 
elementary counselors have had secondary counseling experience than 
secondary counselors have counseled in elementary schools. This factor 
may also have biased the responses toward similarity. 
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The secondary school counselor is more likely to be employed as 
full time counselor than the elementary school counselor. 
Conclusions Regardi_ng Educational Experiences Needed 
lt was observed that the four null hypotheses (I-IV) which were 
the basis for examining the observations (responses) of counselor edtt-
cators and school counselors on the needed educational experiences were 
rejected. 
Even though these hypotheses were rejected, the following data 
should be considered: 
(a) Hypothesis I: One item of the twenty-one educational experiences 
showed a disparity at the .05 level. CEE - CES 
(b) Hypothesis II: Six items of the twenty-one educational experiences 
showed a disparity at the .05 level. CEE - EC 
(c) Hypothesis I II: Five i terns of .the twenty-one educational experi-
ences showed a disparity at the .05 level. CES - SEC 
(d) Hypothesis IV: Three items of the twenty-one educational experi-
ences showed a disparity at the .05 level. SEC - EC 
This would lead one to question full confirmation of the alternate 
hypotheses even though the null hypotheses were rejected. The reader 
will also note that of the items for Hypothesis I-IV where no signifi-
cant difference exists the majority of the Zu scores are below 1.0. 
On th.e basis of the above data it was concluded that the educa-. 
tional experiences needed by school counselors did not warrant two 
distinct educational programs for school counselors. 
Conclusions Regarding Competencies or Behaviors Needed 
The four Hypotheses (V-VII) which were used as a basis for examin-
ing the observations (responses) of counselor educators and school 
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counselors on the needed Competencies or Behaviors were rejected. Even 
though these hypotheses were rejected the following data should be con-
sidered: 
(a) Hypothesis V: Two items of the thirty-one Competencies or Be-
haviors showed disparity at the .05 level. CES - CEE. 
(b) Hypothesis VI: One item of the thirty-one Competencies or Be-
haviors showed disparity at the . 05 level. CEE - EC 
(c) Hypothesis VII: Two items of the thirty-one Competencies or Be-
haviors showed disparity at the .OS level. CES - SEC 
(d) Hypothesis VIII: Four items of the thrity-one Competencies or Be-
haviors showed disparity at the .OS level. SEC - EC 
These data would also lead one to question full confirmation of 
the alternate hypotheses even though the null hypotheses were rejected. 
The items for Hypotheses V-VIII where no significant difference existed 
reveals Zu scores that for the most part fell below 1.0. On the basis 
of the above data it was concluded from these findings that similar 
competencies or behaviors are needed by school counselors. The results 
of the study indicate a number of questions or hypotheses which could 
be explored. Among those are the following: 
1. Curriculum: 
2. Sociology: 
3. Counseling 
Practicum: 
School counselors agreed that curriculum was 
needed to a great~r extent than did counselor 
educato,rs because of their involvement in the 
school setting. (actual experience) 
School counselors agreed that sociology was 
needed to a greater extent than did counselor 
educators because of their involvement in the 
school setting. (actual experience) 
Elementary counselors do not feel counseling 
practicum.is needed to the extent that coun-
selor educators did, for they do not view 
their role primarily as one of counseling stu-
dents. 
4o Economics 
Social Psychology 
Comparative 
Religion: 
Elementary counselors agreed that economics, 
social psychology and comparative religion were 
needed to a greater degree than counselor edu-
cators, because of their involvement in the 
school setting, (actual experience) 
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5. Human growth 
Learning 
(process) 
Elementary-counselors agreed that Human growth 
and Learning (process) was needed to a greater 
extent than did counselor educators because of 
involvement in the school setting (actual experi-
ence 
6. Working with 
parents and 
other groups 
Working through 
case conferences 
Elementary counselors agreed that working with 
parents and working through case conferences 
were necessary to a greater degree because of 
training and actual school experience" 
Recommendations 
A replication of the study in different sections of the country 
would be desirable to determine which items elicit like patterns of 
response and what similarities in Educational Experiences and Coun-
selor Competencies or Behaviors continue despite changes in settings. 
A refinement of the instruments would be beneficial so that the 
educational experiences are more comparable with the Competencies or 
Behaviors needed. 
The results of the study on educational experiences and counselor 
competencies or behaviors suggest that the differences were not in the 
areas that most of the literature indicate differences should be; there-
fore further study on these items should be considered. 
The results of this study also suggest that factors other than 
educational experiences are influential in determining counselor com-
petencies or behaviors and should be considered. 
A further recommendation would be to increase the size of the 
sample population to provide a greater number of subjects, especially 
the elementary school counselors. 
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Secondary Counselor Instrument 
Personal Data 
Position title Name of School. Location 
Number enrolled. Number for which I am responsible --~---
I am counseling ful 1 time Part . time 
Highest d.egre.eheld.. Major Minor University 
Approximate number.of graduate.hours.in counseling. --------
Counseling Certificate held: Standard Provisional __ Temporary 
· Other ---
Teaching Certificate. held: .. Secondary Elementary ______ _ 
Teaching Experience: Secondary· years. Elementary years 
Counseling ExperienCe: Secondary· Years Elementa_r_y_. ___ __.years 
SECONDARY COUNSELOR EDUCATIONAL EXPERIENCES I: 
COMPETENCIES OR BEHAVIORS II, III, IV 
Please respond by checking each of the following; Rate each according to 
the degree of need, .using SA--strongly agree, A--agree, U--undecided, 
D--disagree, SD-"."strongly disagree. Add other course work or competen-
cies you deem necessary. Rate these also. 
I The basic educational experiences 
needed by the secondary couhselor NOT NEEDED NEEDEO 
should include: s D D u A s A 
Human Growth (developmental processes) 
Learning (process . of. learning) 
Sociology(social forces and patterns) 
Counseling Practicum (supervised 
counseling experience) 
Personality (dynamics,. individual . 
differences) 
Curriculum (structur~ , ... learnipg 
'' 
goals, implementation) 
Anthropology (cultural.development 
and effect) 
Group CounseUng (supervised couns.el-
. 
ing experience with groups) ·. 
Counseling Theory.and techniques· '. 
(theoretical models and processes) 
Group Guidan.ce (dynamics) 
Philosophy (Educ_ational. Philosophies--
basic and contemporary) 
Counselor Sensitivity Training 
(individual · confrontatidn.~ ..self-
. . . .. ' 
analysis, group interactiop) 
Psychologica_l .. Tes_t_ing .(_indi vidua.l 
intelligence, personality tests) 
Educational Measurements .(group test-
ing, practfces, ._evaluation, 
anolication) 
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NOT NEEDED NEEDED 
s D D u A s A 
Bconomics ( cultu_r_al, .socio~economic 
.. 
trends) 
Social psych_ology __ (gr_oup._dynamics, 
implications) 
Statistics (Research .. Theory and 
application) 
Comparati. ve Re_lig_i_on _ (infl:uence and 
significance) 
Data Proce~sing_ (st_or_age , .. r.etrieval, 
resellrch) 
Poli ti cal ?cience_ (co_nt_emporary 
trends and effect) 
Guidance_ Servkes (pr_in_ciples and 
administration) 
Others: 
II. Counselor understanding and 
skill in the following: 
An awareness of the counseling pro-
cess and the role.of the coun.,. ... 
selor 
--
In reacting,_ relating, . communi c.a ting 
with the individual student 
In meeting individual needs--be 
academic,· person:ai', .social, 
they 
vocational 
In counseHng and consulting parents 
teachers, and. other. significant 
persons 
In aiding students, teachers, 
parents to reality. and. adjust- .. 
ment to total environment 
In interpreting individual tests 
(inte lligen'ce' etc.) _t_o. stud_en.ts, 
teachers, and parents 
In assisting_ teachers in use of 
individual .and group te.st inform-
at ion to enhance learning 
In working with teachers, parents, 
and others through case confer-
ences to aid in solving student 
problems 
In supervising and working .with 
others in orientation and place-
ment of all students 
In working cooperatively with com-
munity agendes (social and 
referral) 
In assisting teachers with class-
room guidance programs and _ group guidance 
109 
NOT NEEDED NE)3DED 
s u D u A s A 
In maintainingan on-going group 
counseling .program involving stu 
dents with similar problems 
In sharing app_ropria~e data of stu-
dents with teachers and adminis-
tration 
-Interpreting the counseling and 
' guidance program to.students, 
staff, parents, and.community ; 
In supervising_ special programs re- ',\ 
' lated to guidance, such as, 
world of work and vocational ; 
choice 
In contributing to curriculum 
development and planning 
To represent the student and his 
welfar~ first as he works with 
staff and others 
In meeting and .·working with parent 
groups 
In evaluating and innovating change 
to improve the ·guidance. program 
Others: 
IIL Counselor perception and sen-
sitivity in.the following: ~ .. ·, (" r·;, 
An understanding of the philosophy, 
principles,· practices.and.con-
cepts of counseling 
An understanding and acceptance of 
the ' 1indi vi dual worth 11 of each 
individual 
An understanding of the inter-
personal and intra.,-personal con-
flicts experienced by students 
A realistic view.of the total 
. ' . 
environment of the student 
An awareness of family and peer 
relationships affecting the 
indi.vidual student 
An understanding_ of _the socio-
economic levels and cultural 
differences .of the community anq 
. ' . ' 
their effect on students 
In understanding the developmental 
tasks of successive age levels 
and implications in adjustment 
Others: 
-· 
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IV, Counselor self-awareness and NOT NEEDED ' NEEDED 
adjustment in the following: s D D u A s A 
In understanding and accepting him-
self and his behavior in all 
experiences 
In awareness of his attitudes 
goals, and values as they effect 
the counseUng process and the 
student 
In the realization of v.alue systems 
other than his own 
In working tow~r~ self-actualiza-
tion and fulfillment of his 
potential as a counselor 
In keeping abreast of professional 
trends and innovations 
Others: : ', 
. 
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Elementary Counselor Instrument 
Personal Data 
Postition title . ____ Name_ of School Location--_____ _ 
Number enrolled Number for __ W!}ich I am re_sp_o:n_s_iple 
-----I am counseling full time Part time . 
Highest degre'e. held major minor -.....--=-,U,..-n..,.i_v_e_r_s..,.i_t_y-----= 
Approximate number of graduate hoµrs in counseling 
Counseling C_er~ificate held: Standard Provisi_o_n_a...,,.1---=T-_e_m_p_o_r_!l_r_y=· == _ 
· Other 
---------------------Te aching Certi_ficat_e hel_d: Secondary El_ementary -
Teaching Experience: Secondary ---y-e-ar_s __ ....,Elementary _____ y_e_a_r_s~ 
Counseling Experience: Secondary years Elementary years 
------' 
ELEMENTARY COUNSELOR EDUCATIONAL EXPERIENCES I: 
COMPETENCIES OR BEHAVIORS II, II I, IV 
Please respond by checking each of the following: Rate each.according 
to the degree of need,, using SA--strong agree, A--agree, U-.,.undecided, 
D--disagree, SD-.,.strongly disagree. Add other course work or competen-
cies you deem necessary, ~Rate these also. 
I, The basic ecucational experi-
ences needed by the Elementary 
Counselor should include: NOT NEEDED NEEDED 
s D D u A s A 
Human Growth (developmental pro-
........ , .. . ,.. . . . . . 
cesses) 
Learning (process of learning} 
Sociology {s_oc~a_l_ :for_c_es and 
- - ·-
patterns) 
Counseling Practicum (supervised 
counseling- experien.ce . . . . . 
'• 
Personality _(~y:n~~_c_s, _individual 
differences) 
Curriculum (st!uc_tur_e, le_arning 
goals, implementation) 
Anthropology. (cultural development 
. . ., ' '. . . . . . .. . . . 
and effect) 
Group Counseling_ (s:upe!vis_ed coun-
seling experience with groups) 
Counse Ung The_ory and techniques 
(theoret_j,cal models and pro~ 
cesses) 
Group Guidance (dynamics) . 
Philosophy (educational Pnilos-
ophies--ba-sic and 'contemporary} 
Counselor Sensitivity. T:raining 
(individual· confrontation, 'self-,. 
analysis, group interaction) . 
Psychological .Testing (individual 
intelligence,· pelrsona.lity .tests) 
Educational ~ea_surem_ents _(gr_o:up .. 
testi_ng, practices, . evaluation, 
application) 
Economics (c).l_l:t).l!a.l.~. _s~c.io_-eco;nomic 
trends) 
Social Psych~_lo_gy_ (_gr_oup dynami_cs, 
implications) 
Statistics (re:5_e_a!~h. '.fti,e_ory and 
application) 
Comparative Religion (influence and 
significance). . . . . . . . . . . 
Data Processi;ng_ (s_t~rage, retrieval, 
research)· · 
Political Science {contemporary 
trends anci" effect). . . . 
Guidance Servi~~_s_.(pr_inc_iples and 
administration) 
Others: 
II. Counselor understanding arid 
skill in the followi_ng: 
An awareness of the counseling pro-
cess and. the . role of the coun- · 
selor 
In reacting, relating,. communica-
tinJ?: with the" individual student 
In meeting individual needs--be 
they aca.:dem:ic ,: p_ersonal' social:, 
vocational 
In counseling and consulting par-
ents' teacher's;. and. other. sig-
nificant persons 
In aiding students, ·teachers, par-
ents to real}ty and adjustment 
to total environment 
In interpret~_;ng_ _i;nd_i v:i~ual tes.ts 
(intellige_nc~, e_t_c.) . _to_. students 
teachers, 'and parents 
In assisting teachers.iii use of 
indi viduai_' -~n~: &!PUP test infor-
mation to enhance_ learning, 
In working with teachers, parents, 
and o"thers . ~~rpugh:. case_ confer-
ences to aid -~:n. solving student· 
problems · 
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NOT NEEDED NEEDED 
s n D u A S A 
\ 
In superv~-?i.ng_ a11d_ :w.orking with 
others in o#entation and place-
ment of all students 
In working cooperatively with 
community agencies (social and 
referral) 
In assisting teachers with class-
room guidance'. 'and: group_ guidance 
programs 
In maintaining an on-,going group 
counseling program invo"lving 
students with similar prohlems 
In shari_ng. app!opriate _data of stu-
dents with teachers and adminis-
tration 
In interpreting the .counseling and 
guidance p'rograin to students, 
.staff, parents, and community 
In supervising special programs 
related t'o guidance, such as, 
world of work and vocational 
choice 
In contributing to curriculum 
development' an.cf planning 
To represent the.student and his 
welfare first as he works with 
staff and. others 
In meeti_ng and_ :w.o!king :wi_th parent 
groups 
In evaluating and innovating change 
to improve the' guidance' program 
Others: 
III. Counselor pe_r_cep_t_ion and sen-
sivi ty in the followi_ng: 
An understanding of the philosophy, 
principles, pr:actices and COn-' 
cepts of counseling 
An understanding and acceptance of 
the "individual worth" of each 
individual 
An understanding of the inter-per-
sonal and intr~-:-personal con-
flicts experienced by students 
A realistic view of. the.total 
environment' oi the student 
An awareness o_f __ f~!ll.i.ly and peer 
relationsh_ip_s ._effe:cting the 
individual student · 
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NOT NEEDED. NEEDED 
S D D u A S A 
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NOT NEEDED· . NEEDED 
-· s D D u A s A 
An un.derstandi?g. ~f the _s_ocio-
economic levels and cultural 
differences: of _the :c_ommuni ty and 
.. ~ .. : 
their effect on students 
In understandipg_ th.e developmental 
tasks ~f successive age levels 
and implications in adjustment 
Others: 
IV. Cou:r:iselor self~awareness and 
. . . . . 
adjustment in the following: .. 
.. . .. 
In understandip.g_ and accepting him-
self and'his.behavior in all· 
. .~ . . . . . . . . . . 
experiences 
"' 
In awareness of his attitudes, 
goals, and .values as they effect 
the counseli_ng p_rocess and the 
student 
In the reali .za :t.i.o!l. of .va.lue systems . 
. . - . . 
.other than his Ol,\'.n 
In working toward self-actualiza-
tion ·and· fu"i:f'i'l lmen t of his '. . - . 
. '" .... " .. 
potential as a counselor 
In keepi.ng ab_r~_a_s_t __ o_f_ pr~fossi_on_al 
... n • '•' 
trends and innovations .. 
Others: 
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